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TOM TAT: Viée gidng day tiéng Anh cé nhiéu céch tiép cdn va phudng
phép day khac nhau. Trong doé, phudng phap tiép can dua vao nhiém vu
da va dang thu hut rat nhiéu su quan tam tir céc nha gido duc. Bai viét
gidi thiéu khai quat vé tiép can dua vao nhiém vu trong viée gidng day
tiéng Anh & bac Pai hoc, Cao ding. Hai phdn dédu tién cla bai viét trinh
bay co sd Ii ludn vé tiép can dua vao nhiém vu va mé hinh nghién cidu
4p dung tiép can dua vao nhiém vu cda Gorp va Bogaert (2006). Phan
tiép theo trinh bay nhiing budc cu thé trong mé hinh dé trién khai mét
bai day ki ndng ndi tiéng Anh véi mét nhiém vu hoc tap duoc Iua chon
tir phan co sd If ludn. Bén canh dé, mot sé dé xudt cho cac nha quén Ii
gido duc, déi ngd gido vién giang day tiéng Anh va hudng nghién cidu
tiép theo vé tiép can dua vao nhiém vu trong viéc gidng day tiéng Anh
dugc trinh bay trong phan két ludn.

TU KHOA: Day tiéng Anh, nhiém vu hoc tap, tiép can dua vao nhiém vy, mé hinh tiép

can dua vao nhiém vu.

Nhén bai 13/7/2021

1. D4t van dé

Quyét dinh sb 2080/QDP-TTg ngay 22 thing 12 nim
2017 cita Thi tuéng Chinh phu vé viée Bidu chinh Dé
an day va hoc ngoai ngir trong hé théng gido duc québc
dén giai doan 2017-2025 da chi ro: “Tao buac dot pha
vé& chét lrgng day va hoc ngoai ngit cho cac cép hoc;
ddy manh tmg dung céng nghé tién tién trong hoc va
day ngoai ngir; tao moi trromg hoc tap ngoai ngir trong
nha truong, gia dinh va xa hoi dé moi ngudi cing hoc
ngoai ngir, ...". Quyét dinh ciling da xac dinh rd muc
tidu chung cua Pé an Ngoai ngir qubc gia 2017 - 2025,
cu thé 1a: “Bbi mai v1ec day va hoc ngoai ngir trong
hé thdng gido duc québc dan; tiép tuc trién khai chirong
trinh day va hoc ngoai ngit & cic cip; ning cao ning
luc str dung ngoai ngir dap ng nhu cau hoc tap va lam
viée; ting cudmg ning lyc ngoai ngit cho ngudn nhén
luc trong thoi ki hoi nhé.p, gép phén vio xiy dung va
phat trién dat nuc'rc

C6 thé thiy ring, ngoai nglr dac biét la tleng Anh
dong vai trd khong thé thiéu trong su phat trlen dat
nude va hoi nhép kinh té thé glcrl Ngum hoc cén phai
dap img dugce nhiing yéu ciu vé ning luc sit dung
tiéng Anh dé thich tng véi nhimng phat trién vugt
bic trong moi vén dé cua doi séng xi héi. Tuy nhién,
ngudi hoe & cae cip hoe vAn con nhiéu han ché trong
viée sir dung tiéng Anh trong cudc sdng hang ngay. Dé
ci thién vén dé nay, doi ngii gido vién ludn da dang
hoa céc phwong phép giang day tiéng Anh tir 16i day
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truyén théng dén hién dai nhim muc dich phat trién
nang luc ngoai nglr cua nguoi hoc. Pac biét la, moi
truong gido duc dai hoc, cic giang vién luén nd lyc
trong viéc tim kiém cic phuong phap giang day phu
hop dé ngudi hoc d& dang thich tmg véi cong vide
va cude séng sau khi tdt nghiép. Trong cic phuong
phap giang day tich cuc, phwong phap tiép can dwa
vao nhiém vu (task-based approach) dong mét vai
trd quan trong dé hinh thanh ning lue tiéng Anh cia
nguoi hoc ¢ bac bai hoc. Vi phucmg phép tiép can
dua vao nhiém vy trong viée day tiéng Anh nguoi hoe
sé dé& dang thich nghi VO’l viéc hoc tleng Anh va s
dung luu loat trong moi vén dé cua cude sbng. V& ban
chit, tiép cin dwa vao nhiém vy khong chi gitip nguoi
hoc théa man nhu cdu tim hiéu ve ngén ngir ma con
gitp ho phat trién nhanh chéng vén ngoai ngir dé giai
quyét cac nhu cau cu thé trong hoc tip va cude song.
Bén canh do, vai su doi hoi cua cac chuong trinh hoc
bic Pai hoc, ngudi hoe phai phat huy tét ning e
ngoai ngﬁ' dé theo kip cic mon chuyén nganh. Chinh
v1 thé, tiép can duya vio nhiém vu c6 thé thda min nhu
céu ctia ngudi hoe khi hiu hét cac bai giang duge xdy
dung theo hmmg nhiém vu hoa vira glup ngum hoc
nim vu'ng vé vén tir vung vira xir li tét moi van dé
bing tiéng Anh. Vi véy, tic gia nghién ciru tiép cin
dua vio nhiém vu trong viéc day tiéng Anh dé gitp
nguol hoc o bac Pai hoc nang cao nang lyc ngoai ngir
ctia ban thin. Bén canh dé, tic gia cliing mong muén



xdy dung mdt md hinh cac nhiém vu cu thé dé giap
nguoi hoc dat duge ning luc ngoai ngir mong mubn.

Tiép cin dya vao nhiém vu 12 mét phuong phap
giang day ngoai ngir da dugce s dung tir nhirng nam
1980. Prabhu (1987) dugc xem nhur nguoi tién phong
déu tién tmg dung phuong phap giang day nay vao
c4c 16p hoc [1]. N6 duge nhidu nha ngén ngir hoc img
dung va gido vién ngoai ngir nhin nhan, danh gia tinh
hiéu qua trong viéc giang day tiéng Anh. Bén canh do,
phuong phap nay da thu hut duge su quan tam 16n cua
cac nha nghién ctru va nha bién soan chuong trinh hoc
ngoai ngit boi 1 sy toi wu cua né dbi véi vide giang
day tiéng Anh va dic biét la giao tiép tiéng Anh [2].
Tur gitra nhitng nam 1980, phuong phap nay duoc sir
dung rong rii voi hoat déng chinh 1a t6 chirc giang day
va hoc tap ngoai ngir theo cach thirc giao cac nhi¢m vu
hoc tap cho nguoi hoc.

2. Noi dung nghién ciu

2.1. Quan niém vé tiép can va tiép cén duya vao nhiém vu

2.1.1. Tiép cén

Tiép can la mot hoc thuyét vé viéc hoc ngdén ngir
hay do 1a sur tong hop cac triét Ii vé cach thirc hoc tip.
V& ban chit, tiép can bao qué.t cdc vén dé vé phuong
phap va ki thuat day hoc. Tiép cin dé cap cac ki thut
gidng day cin thiét cua ngucrl giao vién trong hoat dong
day hoc. Bén canh do, tlep can con mo ta nhimg cach
thirc khac nhau ma nguoi hoc sir dung dé thure hién cac
nhiém vu hoc tap.

Theo Anthony (1963), tiép ciin 1a mét tp hop cac gia
dinh lién quan dén ban chét day va hoc ngén ngit [3].
Tiép cdn dugc xem nhuwr la tién dé cua hoat dong day va
hoc. Ngoai ra, né mé ta ban chét ciia véin dé va ndi dung
hoc tap ma gido vién s& giang day.

Richard va Rodgers (1986) tiép cin dé cip dén cac
gid dinh v& viée ngdn ngir 1 gi va nhwr thé nao dé hoc
mot ngén ngir [4]. Hiéu theo mét cach khac, tiép can
mb ta ban chit cila ngdn ngit, cach thirc hoc mat ngén
ngit va cdc diu kién cin thiét dé khuyén khich viée
hoc ngén ngir. Gill va Kusum (2017) cho rang, tiép can
1a cich nhin nhan cac van dé hay néi cach khac 1a mét
loat cac ¥ tuong dwgc dua ra dé giai quyét mot van dé
cu thé nao d6 [5]. D6 la quan diém triét li cua ca nhan
vé day hoc. Tiép can bao gém cac phuong phap day hoc
khéc nhau. Tiép can thé hién cach ching ta giang day
nhur thé nao.

Nhur véy, tiép can la su téng hop cic quan niém da
dang vé& viéc hoc va cach thirc giang day. M&i vin dé
trong hoat déng day hoc déu co mot huéng tiép cdn
khac nhau theo cach nhin nhéan cta ca nhan tham gia
vao qua trinh nay.
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2.1.2. Tiép can dua vao nhiém vy

Theo Branden (2006), tiép can dya vao nhiém vu la
phuong phap giang day ngon ngir ma ¢ d6 nguoi hoc
dugce giao cac nhiém vy cu thé dé sur dung ot ngdn ngir
cho hoat dgng thuong ngay [6]. Theo tac gia Branen,
cum tir “tiép can” trong tiép can dya vao nhi¢m vu la
cach tiép can mét van dé hay néi cach khac né chi dén
timg budc cu thé trong viée giai quyét cac vin dé phat
sinh ngéu nhién.

Tac gia Dave va Willis (2007) khang dinh ring, tiép
cdn dua vao nhi¢m vu la mét giai phap phu hop cho
céc gido vién day ngon ngir [7]. Déi véi phuong phap
giang day nay, gido vién khéng chi dong quyét dinh
trudc nol dung ngdén ngtr sé duge giang day. Cac bai
hoc duge hoan thanh sau khi cac nhiém vu hoc tap
dwoc giai quyét va ndi dung ngdn ngir duge quyét
dinh boi nguoi hoc trong qua trinh thuc hién cac
nhiém vu.

Mot s6 nha nghién ctru ngdn ngit [8], [9] déng ¥ ring,
viée giang day ngdn ngit trén tiép cin dya vao nhiém
vu duge xem nhu 1a hoc thuyét kién tao. Theo quan
diém hoc thuyét kién tao, mdi ca nhin nguoi hoc la
trung tim chinh ctia qua trinh day hoc va chu dong xay
dung kién thirc cia minh dya trén nhiing kinh nghiém
va trai nghiém ctia ban thén. Mic du c6 nhidu cach tiép
can va dinh nghia khac nhau vé nhiém vu nhung diém
chung cua cac khai niém déu chu trong viéc khéng dinh
nhiém vu hoc tap phai 1a mét hoat dong cu thé nhim
gitp nguol hoc phat huy duge nhimg nang luc va so
trrong ngdn nglr cua nguol hoc.

2.2. Cac loai nhiém vu trong hoc tap

Trong tiép can dya vao nhiém vy, viéc xac dinh ding
cac nhi¢ém vu hoc tap s€ giup nguoi hoc phat huy 16t
nang luc ngdn ngir dé tir do str dung vao hoat dong doi
song hidu qua. Trong bai viét nay, tic gia chi ra mot s6
nhiém vu hoc tdp duge su dung trong viée giang day
tiéng Anh.

2.2.1. Nhiém vu liét ké (listing task)

Nhiém vu hoc tip nay lién quan dén qua trinh dong
nio va tim kiém théng tin cua ngudi hec. Cac két qua
viéc tim kiém c6 thé biéu hién dudi md hinh ban db tu
duy nhaim muc dich tim huéng giai quyét van dé cu thé
va 1o rang nhit. Qué trinh dong ndo 1a bude dau tién
cua vigc li¢t ké thong tin, trong qua trinh nay, nguoi
hoc s€ dya vao kién thirc ca nhin va nhirng trai nghi¢m
ctia ban than. Qué trinh tim kiém théng tin la bude tiép
theo, ngudi hoc di tim kiém céc dit lidu théng tin cy thé
va xac thuc nhu thong tin vé cdc tir vung da hoc, dir liu
vé noi chén, tinh chét ciia cic vat dung hay nhimg ki
ning cu thé nao do.

S0.47 thang 11/2021 ¢
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2.2.2. Nhiém vu sap xép va phan loai (ordering and sorting

task)

Nhiém vy nay lién quan dén bén quy trinh chinh: Sip
xép theo trinh tyr, xép hang, phan nhom va phn loai céc
dang théng tin. Mai budc trong mdt quy trinh déu gin
lién véi nhiém vu hoc tap xac dinh. Budce 1: Nguoi hoc
s¢ dugc giao thuc hién viée sép xép cac hoat dong va
sur kién theo mot thir tir logic hoac trinh tu vé thoi gian.
Budc 2: Dya vao cac tiéu chi cu thé dé xép hang cac dir
li¢u va thong tin theo bude 1. Bude 3: Phan nhom cac
dir liéu thong tin theo trinh tur nhét dinh. Budc 4: Phin
loai théng tin dya vao viéc danh gia tiéu chi timg thong
tin cu thé

2.2.3. Nhiém vu so sanh (comparing task)

Nhi¢m vu so sanh lién quan dén vig¢e xac dinh cac
diém trong déng hoic khéc biét giira cac nhom. Diém
tich cuc cua nhiém so sanh la nguoi hoc phai tur duy va
dao séu céc théng tin dé tim ra cdc théng tin phan loai
cac sy vat va hién tugng. Tir do, ngudi hoc sé biét danh
gia siu vé cdc van dé trong viéc hoc tiéng Anh hon.
Dién hinh cua hoat dong nay nhu viéc nguoi hoc so
sanh sy khac biét gitra thanh thi va nong thon, lao dong
chén tay va tri 6c, sy khac bi¢t cac loai thu tin dung
trong kinh doanh...

2.2.4. Nhiém w gidi quyét van dé (problem solving task)

Trong thye té, nguai hoc phai thurdng xuyén giai quyét
céc vén dé trong cude séng hing ngay cung nhu cong
viée va cic vin dé hoc tip. Cac vin dé luén cin phal
duoc giai quyét dya trén mot quy trinh o rang. Diéu
nay gitp nguoi hoc glal quyét vin d& mét cach nhanh
chong va hi¢u qua nhit. Vigc giao cac nhiém vu hoc tap
lién quan dén nhimg vin dé nhu cach dua ra quyét dinh
khi tan thanh mot cong vigc hay mot quyet dinh, giai
quyet sw xung dét trong mdt mbi quan hé, cach dé mo
diu mot cude noi chuyén véi nguoi la, cach dé thuyét
phuc ngudi khac chip nhin mét 101 khuyén hay mét 101
dé nghi. .. Nhitng nhiém vu nay khéng nhiing cung cép
cho ngudi hoe vén tir vung siu sic ma con giip xy
dung mét mé hinh giai quyét moi vén dé phat sinh mét
céch dé dang hon.

2.2.5. Nhiém vu mang tinh sang tao (creative task)

Nhi¢m vu mang tinh sang tao la su két hop da dang
cua cac nhiém vu li¢t ké, sép xép va phan loai, so sanh
va giai quyét van dé. Déi voi nguoi hoc, nhiém vy sang
tao con doi hoi dén cac ki nang lam vi¢c d¢i nhom va
tap thé. Cac két qua dat dugc tir hoat dong sang tao ludn
dugc xem xét boi nhidu yéu td nhu gia tri cho cong
dbng, sur két hop tich cuc cua cdc thanh vién, tinh thiét
yéu cho cac hoat dong hoc tép...
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2.2.6. Nhiém vu dua ra quyét dinh (decision-making task)

Trong loai nhlem vu nay, ngucn hoc duoge yéu chu dé
giai quyét mdt vén dé vai nhidu huéng giai quyét khac
nhau. Nguoi hoc phai danh gia tinh khach quan cua
timng hudng giai quyét va lua chon giai phap phii hop
nhit thong qua thao luan nhém. Tir viée t chirc cac loai
nhiém vu dua ra quyét dinh cho mén hoc, ngudi hoc s€
hinh thianh dirge kha ning nhin nhén vin dé va lya chon
giai phap phit hop cho cdc vén dé gip phai trong cude
séng hing ngay.

2.2.7. Nhiém vu trao ddi quan diém (opinion exchange task)

DPay 1a mot dang nhi¢ém vy cua lam vi¢c do1 nhom.
Tuy nhién, ngudi hoc sé ¢ nhiéu co héi dé trao dbi
va phin bién quan diém c4 nhén nhidu hon. Tir do,
kich thich duoc tinh doc lap cua ca nhan dua trén quy
chuén ctia cing dong. Pbi vai loai nhiém vu nay, ngudi
hoc khéong can thiét phai di dén quan diém théng nhit.
Nhing quan diém dugc trao ddi nhdm phuc vu cho mét
vén dé nao dé theo huéng tich cuc nhit.

Nhin chung, cé da dang cac loai nhiém vu hoc tap
khac nhau. Tuy nhién, nhiém vu phai la mét qua trinh
phéi hop céc ki niing va ki xdo cén thiét dé gitp nguai
hoc tiép can nhing kién thirc méi va hinh thanh céc théi
quen trong viéc hoc ciing nhu cudc séng hang ngay.
Hon thé nira, dé hinh thanh tinh tir nhién va hru loat
trong viéc sir dung tiéng Anh, dbi véi viéc giang day
theo tiép can dua vao nhiém vu doi hoi nguoi gido vién
phai luén chuin bi tot cac khau tir viéc chuan bi, thuc
hién va danh gia két qua dat dugc tir cac nhiém vu giao
cho nguoi hoc.

2.3. M@ hinh nghién ciu vé tiép can dua vao nhiém v

Céc quan diém vé& phuong phap glang day tiép cin
dura vio nhiém vy dua trén thuyét kién tao hoc tap va
phuong phéap giang day ngdn ngir giao tiép. Néi dung
co ban cua phuong phap giang day ndy chi ra rang,
viée hoc ngdn ngit 1a mot qué trinh thiic diy giao tiép
va tuong tac voi xa hoi, khong phai la qua trinh tao ra
san phim biing cach thue hanh ngdn ngir. Bén canh do,
ngudi hoc s tim hiéu dugc muc tiéu ngén ngir hidu qua
hon nho vao viéc tiép xuc mot cach tu nhién vai nhiém
v hoc tap o ¥ nghia. Mot s6 nha ngén ngir hoc da xay
dung cac md hinh 4p dung tiép can diya vio nhiém vu
nhu Gorp vd Bogaer! (2006). Hai tac gia da minh hoa
mot méi lién két gitra cac giai doan trong viée thyc hién
mot nhiém vy hoc tip. Trong cic giai doan cua viée
thye hién nhidm vu, gido vién cin phai thuc hién tét cac
budce cu thé nhwr sau (xem Hinh 1):

a. Gidi thiéu nhiém vu

Giai doan nay co6 3 chirc nang co ban do la: 1/ Khich
1€ nguoi hoc tham gia vao viée thuc hién cac nhiém vu
hoc tap tai 16p hoc; 2/ Chuén bi cho nguoi hoc nhitng



kién thirc v& thé gigi quan thong qua hoat dong thao
ludn va gia lap cac tinh hubng hodc két qua tr cac
nhiém vu; 3/ Cung cép nhimg huéng din cin thiée vé
viéc thye hién nhiém vy ciing nhu cho nguoi hoe hiéu
duge muc dich chinh cua nhiém vu duge giao.

b. H6 tre thuee hién nhiém vu

Giai doan nay lién quan dén cac céng vide cu thé sau:
Chu dong quan sat viéc thuc hién nhiém vu ctia nguoi
hoc; Hb trg khi cén thiét va gitip nguoi hoe hiéu duge y
nghia cta viéc thuc hién nhiém vu ciing nhwr ngén ngir
sir dung khi thyc hién nhi¢m vy.

c. Giai doan hoan thanh nhiém vu

Giai doan nay lién quan dén cac cong viéc: Danh gia
két qua dat dugc cua nhiém vu duge giao va quy trinh
thye hi¢n nhiém vuy; Gitp nguoi hoc nhan thirc 16 rang
vai tro va y nghia cua viéc thuc hién cac nhiém vu hoc
tap (xem Hinh 1).

Gidi thi¢u nhifm vy
+ Khich 1¢ ngwoi hoc tham

@,

+ Chudn bi cho ngudi boe cac
kidn thirc vé thé gidi quan

+ Hudng din thyc hién cac
nhigm vy

Eowlhwhiqlnunw
+ Quan sit va hd tro nguin

hoe

+ Dinh hirdng nguini hoe tip
tung vio ¥ nghia vi s dung
ngén ngit phi hop khi thic
hién nhiém vy

Giai dogn hodn thanh
nhiém vy
+ Dinh gid viéc hoan thinh
nhi¢m v va ket qua dat duoc
+ Gigp ngudi hoc nhin thixc
¥ nghia ti cac nhiém vy

Hinh 1: M6 hinh tiélp cgn duwa vao nhiem vu (Gorp va
Bogaert, 2006)

2.4, Ap dung tiép can dua vao nhiém vu trong hoat ding day

“Noi” tai ldp hoc

Tir vi¢e tan dung mo hinh ap dung tiép cdn dya vao
nhiém vu cua 2 tac gia Gorp va Bogaert, gido vién va
nguoi hoc ¢6 thé giai quyét cic nhiém vu hoc tap dé
dang va hiéu qua. Trong bai viét nay, tic gia sir dung
cac budc trong mé hinh dé giai quyét mot nhiém vu so
sanh véi chu dé “Phan bi¢t cac loai thu tin dung trong
kinh doanh” trong hoc phin tiéng Anh thuéc chuong
trinh lién két quéc té & bac Pai hoe. Cac bude tién hanh
dugc trinh bay ro theo timg cong viéc cu thé va dugc
thye hi¢n trong 60 phat tai 16p hoc nhu sau:

a. Gioi thiéu nhiém vu

- Chiéu cdc hinh anh minh hoa vé cac loai thu tin
duyng trong kinh doanh nhim thu hut sy chit § va quan
tam cua nguoi hoc.

- Gigi thiéu tf)ng quan vé cdc loai thu tin dung dugc
trinh chiéu.

- Yéu cdu sinh vién chon nhom hoat dong vai 4 thanh
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vién dé so sanh cac logi thr tin dung trong thoi gian
quy dinh.

- Yéu chu sinh vién gioi thiéu v& chite ning, vai tro
cua nguoi ban va ngudi mua khi st dung céc loai thu
tin dung va wu diém cua timg loai thir tin dung trén kho
gidy AD.

b. Hé6 tro thue hién nhiém vy

- Yéu chu céc nhom sir dung ngdn ngit muc tiéu (tiéng
Anh) dé dién dat cic y twong.

- Hb trg nguoi hoc tap trung vao cac loai thu tin dung
théng thudng (giang vién c6 thé gidi han cho ngudi hoe
vé céc loai hinh kinh doanh hodc nhén biét dbi tugng
mo thu tin dung ...).

- Giang vién c6 thé hé trg ngudi hoc vé ngdn ngir muc
tiéu khi dién dat ¥ twang.

c. Giai doan hoan thanh nhiém vu

- Giang vién yéu ciu cic nhém dinh ndi dung vira tim
hiéu 1én bang va moi mot s6 nhom dé trinh bay.

- Giang vién moi mot sb thanh vién cua l6p hoc nhan
xét va gop ¥ nhitng ndi dung ctia cadc nhém.

- Giang vién nhan xét ngi dung va gop ¥ cho cac nhom
(giang vién liru y nhirng 15i vé ngdn ngit muc tiéu, cach
tim hiéu théng tin cia chi dé bai hoc).

- Giang vién tong hop va trinh bay lai nhimg ndi dung
chinh cia chi dé.

Tir cac budc cua nhiém vu hoc tap duoc dé cap bén
trén, c6 thé thiy ring, md hinh ciia Gorp va Bogaert c6
thé khai thac t5t viéc sir dung ngén ngir muc tiéu dé giai
quyét mot nhiém vu hoc tip va bén canh dé thuc dfiy
hoat djng déi nhom trong gi¢r hoc tiéng Anh d& dang
hon. Vi sy da dang cua cac nhiém vy hoc tip, gidng
vién ¢6 thé tin dung mo hinh nghién ctru nay dé xay
dung cac bai hoc séng dong hon nhung van dam bao
dugce ndi dung chinh cua céc bai hoc.

3. K&t luan

Vlec glang day tiéng Anh trong béi canh hién nay that
sir rat cin thiét khi sir héi nhép kinh t& khu vire va thé
giol ngay cang gia tang. Viéc dam bao cho nguoi hoc
nhng ki ning phén xa trong giao tiép hay glal quyét
cac van dé phat sinh trong cong vigc bang tiéng Anh
cén phai duoc quan tim nhiéu hon. Pé tao ra nhimg gidr
hoc hiéu qua, cac giang vién can tim hiéu va manh dan
ap dung cac phuong phap day hoc tién tién; mot trong
sO nay la tlep can dya vao nhiém vu.

Ban chit cta tiép cdn dua vao nhiém vy 12 gitip nguoi
hoc giai quyét tot cac nhiém vu hoc tap. Nho d6, nguoi
hoc s& s6m xdy dung cac cach giai quyét vin dé trong
cong viéc mét cich dé dang hon. Vi viy, viéc xdc dinh
va xdy dung nhimng nhi¢m vu hoc tdp mang tinh sur
pham s& gitip tao ra mét cong ddng hoc tép trong 1op
hoc, noi ma cé su tuong tac tich cuc giira cac thanh
vién lop hoc va giang vién. Ngoai ra, nhirng nha quan li
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gido duc cin phai xiy dung mé hinh 16p hoc chuén hoa
Vi s6 lugng ngudi hoe phit hop va diéu kién ki thuat
t5t nham phuc vu cho vigc trién khai tiép can dua vao
nhiém vu trong viéc day tiéng Anh. Bén canh do, doi
ngii gido vién can phai tu trang bi cac kién thic bé ich
va xdy dung da dang cac nhiém vu hoc tap tiéng Anh

dé gitp ngudi hoc d& dang thich tmg véi phwong phép
giang day ciing nhw kién toan nang luc tiéng Anh cta
ban thin. Hudng nghién citu tiép theo co thé 1a vide
bién soan cac tai liéu va nhiém vu hoc tap dé hd tro
cho viéc ap dung tiép can dua vao nhiém vu trong vige
giang day tiéng Anh.
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ABSTRACT: There are many approaches and methodologies related to
teaching English in practice. In particular, task-based approach (TBA)
has been paid much attention by educators. This paper is aimed to
provide an overview of TBA to English language teaching at university.
The first two parts present the theoretical basis of TBA and model
of Gorp and Bogaert (2006). The next part of this paper introduces
specific steps which are adopted from the model to implement an
English speaking lesson with one selected task from the theoretical
basis. Besides that, some suggestions for further research of applying
TBA in teaching English are presented in the conclusion.

KEYWORDS: Teaching English, learning tasks, task-based approach, model of task-
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Trong céc phuong phap giang day tiéng Anh, tiép can dua vao
nhiém vy duge xem 1a mdt phuong phap giang day tich cye nho
vao viéc d& cao vai tro cia nguoi hoc trong qua trinh hoc tap. Pac
biét déi voi ky ning Noi tiéng Anh, tiép cin dwa vao nhiém vu 1a
mdét phurrong phap giang day hiéu qua ma nhiéu gido vién & cac cip
hoc danh nhéu sy quan tdm. Bai viét nay nhim gidi thig¢u tong quan
tlep can dya vao nhiém vu vdi cac néi dung chinh nhu sau: Cac co
s0 1y ludn vé tiép can dua vao nhiém vu va mé hinh tiép can dua
vao nhiém vu cua J. Willis (1996). Bén canh do, bai viét ciing trinh
bay cac budc dé ap dung mé hinh tiép cin dua vao nhiém vu trong
mét gio day ky nang Nm tleng Anh. Ngoai ra, mdt s6 dé xut hudng
ngh1en ciru tiép theo vé tiép can dua vao nhi¢m vu trong viée giang
day tiéng Anh ciing dugc trinh bay trong phén két luan.

ABSTRACT

In English teaching methodologies, task-based approach is
considered an active teaching method by emphasizing the role of
learners in the learning process. In particular, this approach is an
effective methodology in teaching English speaking skills. This
paper aims at introducing an overview of the task-based approach
with the following main contents: The theoritcal foundations of the
task-based approach and J. Willis’s (1996) task-based framework.
Beisdes, the paper also presents the steps to apply the framework
of task-based approach into an English-speaking class. In addition,
some suggestions for futher research on the task-based approach in
teaching English are also presented in the conclusion.

1. Pit van dé

Quyét dinh s 2080/QD-TTg ngay 22/12/2017 cia Thii tuéng Chinh phu vé vide diéu chinh
Pé an day va hoc ngoai ngir trong hé théng gido duc qubc dan giai doan 2017 - 2025 (Prime
Minister, 2007) da chi r6: “tao budc dot pha vé chat lugng day va hoc ngoai ngir cho céc cap hoc;
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déy manh tng dung cong nghé tién tién trong hoc va day ngoai ngir; tao méi trudng hoc tip ngoai
ngir trong nha trudng, gia dinh va xi hoi dé moi nguoi cung hoc ngoai ngir ...~ (r. 1). Quyét dinh
cling da xac dinh o myc tiéu chung, cu thé: “d6i mdi viée day va hoc ngoai ngu’ trong hé théng
gido duc quoc dén; tlep tuc trién khai chu‘o‘ng trinh day va hoc ngoai ngir & cac cap; nang cao nang
luc su‘ dung ngoai nglr dap tng nhu cau hoc tap va lam viéc; tang cuong nang luc ngoai ngir cho
ngudn nhan Iyc trong thoi ki hai nhap, gop phin vao xdy dung va phat trién dit nudc...” (tr. 2).

C6 thé thiy tiéng Anh rit duge coi trong trong béi canh hdi nhap hién nay va duge lru tim
boi cac nha lam cong tac gido duc. Trong thyc té, phwong phap glang day tiéng Anh luén c6 nhimng
su thay dbi theo chiéu hu’o*ng tich cuc dé mang lai cac két qua t6t nhét cho ngudi hoe. Vai su da
dang vé phuong phap va tlep cén trong v1ec day tleng Anh, nguoi gido vién phai luén chu dong
tim hiéu va ty trau doi nhimg kién thirc cn thiét cho ban than. Trong céc phuong phap day tiéng
Anh, tiép can dira vao nhiém vu duge danh nhiéu sy ru tién nhét, dic biét ki nang Noi tleng Anh
(Malihah, 2010). Tiép cin dya vao nhiém vu gitip ngudi hoc théa mén nhu cau tim hiéu vé& ngon
ngit va dap (mg nhiing doi hoi vé ning lyc giao tiép trong hoat déng sdng hang ngiy. Bén canh
do, vai su doi hoi cua thi truong lao dong, viée ap dung tiép cén dua vao nhiém vu trong hoat dong
day Noi s& gitip ngudi hoe dan thich nghi véi cac cach xir 1y cac nhiém vy hiéu qua hon.

Nhiéu nghién ciru trong va ngoai nude di duge tién hanh dé tim hiéu thai do cta ngudi hoc
vé viée ap dung tiép can dya vao nhiém vu trong viée day tiéng Anh. Tuy nhién, nhiéu gido vién
tiéng Anh vin con kha xa la voi m hinh tiép can dua vao nhiém vu. Chinh vi thé, mé hinh tiép
can dya vao nhiém vu trong viée day céc k¥ ning tiéng Anh, dic biét k¥ nang Néi tiéng Anh vin
chwa duoc khai thic mét cach hiéu qua trong cac gio hoc tiéng Anh tai cac truong hoc. Chinh vi
thé, bai viét nay nhim muc dich chia sé cac thong tin hitu ich v& tiép can dwa vao nhiém vu va
cach trién khai hoat dong day hoc theo mé hinh tiép cén dua vao nhiém vu. Bén canh do, tac gia
ciing muén chia sé thye té vidc 4p dung thanh cong tiép can dua vao nhidm vu trong cac budi hoc
Noi tiéng Anh @& gitp cho cac gido vién khac hiéu rd hon vé cach thirc tién hanh hoat dong day
Noi tai 16p hoc.

2. N¢i dung nghién ciru
2.1. Quan nig¢m vé tidp ciin

Tiép can la mdt hoc thuyét vé viéc hoc ngén ngir hodc hiéu theo méot cach khac d6 1a su
tong hop céc triét 1y vé cach thirc hoc tap. Tiép cén d& cip cac ki thuat giang day can thiét cua
ngudi gido vién trong hoat dong day hoc. Bén canh d6, tiép cin con mé ta nhimg cach thire khac
nhau ma nguoi hoc sir dung dé thue hién cac nhiém vu hoc tap.

Hofler (1983) tiép can dugc xem nhu 1a mot triét 1y hodc mot niém tin lién quan dén vin
dé can dugc xem xét va giai quyét. N6 1a mot loat cac quan diém c6 chu dich cua ca nhan ma lién
quan dén linh vuc cua ho.

Richards va Rogers (2001), tlep can dugc hiéu nhu 1a mét dong tir hanh dong, c6 nghia la
tién gin dén diéu gi do hoac giai quyét mot vén de ndo dé. Khi duoc xem nhu 1a mét danh tir, tiép
can la cach thire dé xem xét va giai quyet mot van dé nao do.

2.2, Quan nié¢m vé tiép cdn dwa vao nhiém vu

Tiép can dya vao nhiém vu duwa trén niém tin r.':fmg hoc sinh s& hoc tap tot hon khi dau oc
cua cac em chi tap trung vao cac nhiém vu hoc tap thay vi 1a ngoén ngir ma ching dang hoc. Boi 1€
viéc chil trong cta thyuc hién cac nhiém vu la st dung ngdn ngir dich @& hoan thanh c4c nhiém vu
duoc giao (D. Willis & Willis, 2007). Prabhu (1987) dugc xem nhu nguoi du tién trién khai hoat
ddng day theo phrong phap nay. V& ban chét, tiép cin dira vao nhiém vu chi ra cdc phuong phap va
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ki thujt giang day khac nhau gitip ngudi day va ngudi hoc dat dwoc muc tiéu dé ra ciia mén hoc.

Gorp va Bogaert (2006) khang dinh rang viéc glang day ngdn ngir theo tiép cin dua vao
nhiém vu gitp nguoi hoc nhan ra nhitng khiém khuyét vé mat ngbn ngir trong qua trinh thyc hién
céc nhiém vy hoc tap. Thong qua d6, ho cé nhimg co hdi duge bd sung thém nhimg kién thirc cin
thiét vé mat ngdn ngir ciing nhu cic k¥ nang cin thiét khéc.

Tai Viét Nam, mét s6 nha nghién ciru ciing c6 cach nhin nhan va dinh nghia vé phuong
tiép cin dwa vao nhiém vu (Le, 2014; Pham & Nguyen, 2018; Phuong, 2016). Nhu tic gia Vo
(2015) cho ring phwong phap hoc tip niy tip trung vio viéc sir dung ngdn ngit thuc théng qua
viéc thyc hién cac nhiém vu duoc giao mot cach céd y nghia. Trong phuwong phap nay ngudi hoc tu
do duge sir dung ngén ngir mé hoc c6 dé khuyén khich sir dung ngén ngit mét cach sang tao trong
vide giai quyét cac van dé.

2.3. Vai tré ciia nguwoi day va nguwdi hoc theo tiép cin dwa vio nhiém vu

Cac nha ngon ngir hoc nhu Ellis (2003), McAllister (2012), Branden (2006) va D. Willis
va Willis (2007) da dé cap dén cac vai tro ciia glao vién va ngudi hoc trong cac nghién ciru vé tlep
can dia vao nhiém vu. Ellis (2003) da dé cap dén cac vai trd cia nguoi gido vién trong viée tiép
cén dua vao nhiém vu cu thé nhu sau:

- Bam bao d6 kho cua cac nhiém vu hoc tap phu hop vdi dbi tugng nguoi hoc;

- Thiét lap muc tiéu r6 rang cho tirng bai hoc theo hudng tiép can dua vao nhiém vu;

- Binh hudng tién hanh cdc nhiém vu hoc tap cho ngudi hoc;

- bam bao ngudi hoc thé hién vai tro tich cuc khi thue hién cac nhiém vu;

- Bdng vién ngudi hoc don nhan mao hiém khi tién hanh cac nhiém vy;

- Pam bao ngudi hoc tép trung cht yéu vao ngdn ngir muyc tiéu va ¥ nghia cia cac nhiém vy;

- Cung cép céc co héi cho ngudi hoc trai nghidm viée hoc ngdn ngir thong qua cac nhiém vy;

- Yéu ciu nguoi hoe danh gia viéc thuc hién va tién trinh thuc hién nhiém vu.

Cu thé hon, J. Willis (1996) dé xudt ring gido vién ciing nén dam nhan cac vai trd quan
trong nhu ngudi gidm sat, ngudi ¢o van ngdn ngilr va nguoi lanh dao trong viée thue hién cac giai
doan cua cac nhiém vu hoc tap. Nhimg nghién ciru gan day cua Ellis (2003), Samuda (2015) va D.
Willis va Willis (2007), Branden (2006) da xac dinh cac cong viéc va quyét dinh ma gido vién
phai thuc hién & cac giai doan trudce khi, trong khi va sau khi thue hién mét nhiém vy, cu thé la:

- Trude khi thye hién nhiém vu, gido vién nén lya chon va quyét dinh ndi dung phu hop
cho cac hoat dong tai 16p hoc. Gido vién cling nén xem xét dén cac van dé khac nhu thoi gian thuc
hién cac nhi¢m vu, ¥ nghia cta cac nhiém vu va hinh thire tién hanh cac nhiém vy;

- Trong qué trinh thye hién nhi¢m vy, ngoai cong viéc chinh la mdt ngudi t6 chire va kidm
soat cac nhiém vy, gido vién cling nén dong vai tro ctia ngudi dong hanh trong viée thue hién cac
nhiém vu. Gido vién co6 thé dua ra cac gop y, nguén thong tin can thiét va mé hinh thure hién phu
hop cho tirng nhiém vu. Bén canh do, vai tro dong vién cia gido vién cling dong mdt phan quan
trong trong qué trinh thuc hién nhiém vu. Piéu nay nhiam tao ra mdt khong khi hoc tap thoai mai
va tao tdm 1y tich cuc cho ngudi hoc tién hanh cac nhiém vu mdt cach hidu qua;

- Cudi cung 1a giai doan sau khi thuc hién nhiém vy, gido vién co thé tao co hoi cho nguoi
hoc cung c0 lai viée ticp nhén ngdn ngif trong qua trinh thye hién nhé vao viée danh gia danh gia
hi¢u suat thuc hién cong viée (D. Willis & Willis, 2007). Gido vién ¢o the thao ludn cung nguoi
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hoc vé nhiing chién thuat da dugc st dung khi thyc hién nhiém vu. Béng thoi, trong giai doan nay,
gido vién cin danh gia lai hidu qua cc nhiém vu va kha ning thanh thao ngon ngit cia ngudi hoc.
Viéc danh gia thuc hién cac nhiém vu c¢6 thé duoc tién hanh boi nhimg bai kiém tra duoc thiét ké
theo y db cua gido vién (Ellis, 2003).

Vi tri cua nguoi hoc trong tiép can dua vao nhiém vu duoc thé hién qua vai tro nang dong
va tich cuc trong sudt qua trinh thuc hién cac nhiém vu. Nguoi hoc can phai tu tin dé trai nghiém
nhfmg céc huéng giai quyét nhiém vu khac nhau nhim muc dich st dung da dang vén ngoai ngir
can thiét. Bén canh do, su tuong tac glu'a cac thanh vién v6i nhau ciing rat quan trong. Philp,
Adams, va Iwashita (2014) khang dinh rang vai tro cua ban hoc trong viéc giai quyet nhiém vu co
thé dugc xem nhur 1a nguoi gido vién. Richards va Rogers (2001) da minh hoa céac vai tro can c6
cua nguoi hoc trong tiép can dua vao nhiém vy, do la: (1) nguoi tham gia hoat dong nhom, (2)
ngudi giam sat hoat dong nhom, (3) ngudi tao ¥ tudng va chip nhan rai ro.

2.4. M6 hinh nghién ciru vé tiép cdn dwa vao nhi¢m vu

Tac gia J. Willis (1996) da m6 ta quy trinh thyc hién nhiém vu mét cach chi tiét bao gdbm
03 budc: chuan bi nhiém vy, luu trinh tudn hoan nhiém vu va trong tim ngdn ngit. Trong mdi quy
trinh déu m6 ta rd nhiém vu cuia gido vién va ngudi hoc.

CHUAN BI NHIEM VU
Gidi thiéu chu dé bai hoc va nhiém vu

LUU TRINH TUAN HOAN NHIEM VU
Nhiém vu
Lap ké hoach & béo cdo

TRONG TAM NGON NGU'
Phén tich
Thc hanh

Hinh 1. M6 hinh tiép can dya vao nhiém vu (J. Willis, 1996)
2.4.1. Chudn bi nhiém vu
Gidi thiéu chii @ bai hoc va nhiém vu
1) Gido vién gitip ngudi hoc hiéu dugc chi dé va muc tiéu ciia nhi¢m vu thong qua cac

hoat dong nhu “dong ndo” cac y tuong thong qua cac hinh anh, diéu b hodc trai nghiém cua ca
nhéan nguoi hoc;

2) Ngudi hoc ¢6 thé thyc hién bude chuan bi trude khi thye hién nhiém vu;

3) Giao vién c6 thé liét ké nhing tir, cum tir can thiét cho nhiém vu; tuy nhién khong day
trudc cac cau truc cau;

4) Nguoi hoc c6 khoang thoi gian dé chuén bi trwde cho nhiém vu duoc giao.
2.4.2. Luru trinh tuan hodn nhiém vu
Nhiém vu

1) Cac nhiém vu lam viéc theo cdp hodc nhom. Nguoi hoc duge tu do sir dung ngon ngir
ho dang c6 dé thuc hién nhiém vu dugc giao;
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2) Giao vién quan sat va dong vién nguoi hoc nd lye thue hién nhiém vu;

3) Gido vién khong can thiép vao viéc str dung ngdn ngir cua nguoi hoc khi ho dang thue
hién nhiém vu;

4) Gido vién nén khuyén khich nguoi hoc chu trong vao tinh lién tuc ciia nhiém vy va su
tu tin cua ca nhan trong vi¢c tham gia nhi¢m vuy.

Ldp ké hoach & bdo cdo

1) Viée lap ké hoach chudn bi cho budc tiép theo. Trong viéc lip ké hoach, ngudi hoc phai
viét mot bao cao ngz"m gon ho da thuc hién nhiém vu nhu thé nao va két qua dat duoc ra sao;

2) Ngudi hoc s& phat thao va tap luyén ni dung nhidu lin trude khi trinh bay véi 16p;

3) Gido vién s& hd trg ngudi hoc sir dung ngon ngit, goi ¥ cdc cum tir va gifip ngudi hoc
chinh sira ngdn ngir ho dang chuén bi;

4) Gi4o vién c6 thé khuyén khich ngudi hoc lam viée theo cip dé nhan xét cic bao céo;

5) Gi4o vién nén khuyén khich ngudi hoc dit cac cau hoi vé cach sir dung ngdn ngir ciing
nhu cach trinh bay bao céo.

2.4.3. Trong tdm ngén ngir

Phan tich

1) Gido vién thiét lap mot sb diém trong tim vé ngon ngir dua vao cac tlr, cum tir lién quan
dén tiéu dé cua bai hoc;

2) Gido vién ¢ thé hd tro timg ngudi hoc dua vao cic ciu hoi phat sinh trong qua trinh
lam nhiém vy;

3) Gido vién c6 thé luu ¥ nhimg van dé ndi bat tir cac nhiém vu duge giao cho ngudi hgc.

Thuc hanh

1) Gido vién tién hanh thye hién mét sé hoat dong néu cin thiét dé 1am mau cho ngudi hoc
thuc hién;

2) Gido vién goi y mot s trd choi, hoat dong dé gitip ngudi hoe 1am quen cach thyc hign
nhiém vu.

M3 hinh cua téc gia J. Willis (1996) di cho thiy dwoc nhitng ndi dung va bude cu thé hoa
hon khi viéc thye hién nhiém vu. Cé thé thiy timg budc duge mé ta mot cach chi tiét va cac cong
viéc dugc minh hoa rd rang. Ngoai ra mé hinh nay con diém vuot tréi do 1a viéc trong tim vao
ngdn ngir muc tiéu. Ngudi hoc ¢6 nhicu co hoi d€ hoat dong nhom, cé nhén va sir dung céc ngdn
nglr muyc tiéu dé giai quyét cac nhiém vu hoc tdp. Bén canh dd, mé hinh déu cho thay ro vai tro
ctia nguoi day. Gido vién 1 nguéi s& huéng dan cac ngudi hoc hudng dan, dong thoi gitip ngudi
hoc nhin biét va khic phuc cac 16i v& ngén ngir muc tidu.

3. Vén dung tiép cin dwa vao nhiém vu cho tiét hoc day Néi tiéng Anh

Tir viéc tin dung md hinh ap dung tiép ciin dua vao nhiém vu cia J. Willis (1996), tac gia
tién hanh md phong mét budi hoc Noi trong thai gian 60 phit tai I6p hoc véi chi dé “So sanh néng
thén va thanh thi.”

3.1. Xdc dinh di twgng ngwoi hoc

Ngudi hoc dang hoc trinh @ B1 theo khung tham chiéu Chau Au.
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3.2. Tw ligu chudn bi

May tinh, may chiéu, gidy A0, bang den, phin va but da quang.

3.3. Cdc buwéc tién hanh tiét day Néi theo mé hinh ciia J. Willis (1996)

A: Chudn bj nhiém vu

- Gidi thi¢u mot clip noi vé diém dic trung cta thanh thi va noéng thén;

- On tap lai cac cu tric, tir vung cin chuin bj dé mé ta vé nhiing nét riéng biét caa thanh
thi va nong thon;

- Yéu céu sinh vién ghi chu cac tir ving, ciu trac duge sir dung trong doan clip khi mé ta
cac diém dac trung;

- Yéu cdu sinh vién chia nhém dé thao luin cic budce trong viéc thuc hi¢n chu dé.

B: Luru trinh tudn hoan nhiém vu

- Sinh vién lam viéc theo nhém tir 03 dén 04 nguoi (viét cac ndi dung tim hiéu dugc 1én
khd gidy A0);

- Gigo vién giam sat hoat ddng nhom va tra 16i cac thic mic caa mbi nhom. Pdng thoi gido
vién liru ¥ nhimg van dé gip phai ciia mbi nhom khi sir dung ciu trac hodc tir vung dé giai quyét
nhiém vy;

- Yéu cAu mot thanh vién trong céc nhom trinh bay ban thao. Gido vién déng vién cac nhém
khac dat cau hoi vé chu dé mét cach chi tiét nhu: khi hau cu thé cia tirng vung, dac trung vé 16i
song va giao tiép, cac dia diém thu gidn, cac hoat dong giai tri, gia ca cua cac dich vu, ...;

- Nguoi dai dién nhém sau khi trinh bay s& quay trd vé thao lufin ciing nhém dé tra 10i cau
hoi cta cac nhom khac dwa ra;

- Gi4o vién cho y kién nhan xét vé ndi dung vira trinh bay va néu ra nhimng 16i mic phai vé
ngdn ngit ma cac thanh vién trong 16p gap phai nhu: 15i vé tir vung, céu trac, cach dién dat, phat
am fir vung, ...

C: Trong tam ngon ngit

- Gio vién viét 1én bang cac 161 ma sinh vién gip phai va déng thai yéu ciu ca 1op suy
nghi vé cach khac phuc;

- Gi4o vién chia sé cac kién thirc cn thiét dé gitip sinh vién cung ¢ va ghi nhén cach khic
phuc céc 13i;

- Giao vién trinh bay lai cac kién thirc vé cdu trac, tr vung va ndi dung lién quan dén viec
s0 sanh thanh thi va ndng thon;

- Gido vién cho lam mdt bai tap ngir phap hodc tir vung dé cang c6 lai kién thirc nhu viét
lai céu str dung so sanh hon, dién khuyét vao doan van, ...;

- Gido vién kiém tra lai dap an vira thuc hién dugc cta sinh vién.

4. Két ludn va dé xuit

Viée giémg day tiéng Anh trong bdi canh hién nay that su rat cn thiét khi su hoi nhép kinh
té khu vuc va thé gidi ngay cang gla tang. Viéc dam bao cho ngudi hoc nhlmg k¥ nang phan xa
trong giao tlep hay giai quyet céc vén d& phat sinh trong cong viéc bang tleng Anh can phai dugc
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quan tam nhiéu hon. Dé tao ra nhimg gio hoc hi¢u qua, cac gido vién cén tim hiéu va manh dan ap
dung cac phuong phép day hoc tién tién; mét trong s6 nay la tiép can dya vao nhiém vu.

Tir thue té giang day, ching t6i thiy ring tiép can dya vao nhiém vy hoan toan phu hop
v6i xu hudng cta day hoc chu trong vao giao tiép va ban than ngudi hoc. Pidu ndy mang lai nhidu
hiéu qué tdi wu cho céc sinh vién khong chuyén nganh tiéng Anh, bai 18 tiép cén dua vao nhiém
vu dd mang lai nhiéu co hdi cho cic sinh vién thuc hanh giao tiép. Ngoai ra, viéc ap dung hinh
thirc tiép cén nay con gitp sinh vién ¢6 thai do hoc tip tot hon va cam théy ty tin hon.

Trén co s nhitng ndi dung da tim hiéu va trai nghié¢m vé tiép cén dya vao nhi¢m vy, chiing
t6i nhan thiy ring viéc xiy dyng nhitng nhiém vu hoc tip mang tinh s pham va lya chon hinh
thirc trién khai hoat dong giang day hop 1y s& gitip tao ra mét cong ddng hoc tap trong lép hoc, noi
ma cb sur trong téc tich cuc giita cac thanh vién 16p hoc va gido vién. Tir d6 ngudi hoc sé thay dbi
céch hoc theo tr duy phan bién tt hon va d& dang thich (g véi cude séng thurc tai. Ngoai ra, tic
gia ciing dé xuit hudng nghién ciru tiép theo ¢6 thé 1a viéc bién soan cac tai liéu va nhiém vu hoc
tap phi hop dé hd tro cho viée 4p dung tiép can dua vao nhiém vu trong viée giang day tiéng Anh.
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ABSTRACT

Teaching English speaking skills is a challenge for teachers in non-native English speaking countries.
In reality, language learners often neglect to join English-speaking activities. Moreover, they tend to
focus on grammar, not meaning. To deal with this problem, English teachers can take advantage of the
task-based approach (TBA) for their speaking classes. In fact, TBA 1is considered a useful approach to
help learners improve speaking skills effectively. It is also called the learner-centered approach, which
emphasizes the roles of learners' roles during the learning process. Therefore, this paper aims to
introduce the theoretical basis of TBA, the roles of teachers and learners in TBA and Willis's (1996)
TBA framework. Furthermore, the example of implementing task-based speaking lessons is illustrated
in this paper. Besides that, some recommendations for further research of implementing TBA are
presented in conclusion.

Keywords: English speaking skills, task-based approach, teaching English, task-based framework.

1. INTRODUCTION many interested people. In fact, English teaching
methodologies always have positive changes to bring the
best results to English learners. With a variety of teaching
methodologies and approaches, English teachers must
actively learn and cultivate the necessary knowledge for

themselves.

Decision No. 2080/QD-TTG dated December 22,
2017 of the Prime Minister of Vietnam approving the
adjustment of the project on teaching and learning
foreign languages in the national education system in the
period of 2017-2025 clearly states "creating a
breakthrough on the quality of foreign language teaching
and leamning for school levels; encouraging the

Among English teaching methods and approaches,
the task-based approach (TBA) is paid much attention by

application of advanced technologies in foreign language
teaching and learning; creating a foreign language
learning environment in schools, families and the society
so that everyone can learn foreign languages together".
Besides the decision also clearly defined "renovating the
teaching and learning of foreign languages in the national
educational system; continuing to implement foreign
language teaching and learning programs at school
levels; improving foreign language proficiency to meet
learning and working needs; strengthening foreign
language capacity for human resources in the integration
period in order to contribute to national construction and
development.” It can be seen that English is a very
important language in the integration and considered by

educators and teachers [1]. This approach helps learners
satisfy the needs of discovering the foreign language and
meet the requirements of communication ability in their
lives. In terms of English speaking skill, TBA helps
learners to be familiar with task-based problem solving
effectively. Therefore, this paper aims at sharing the
background knowledge and teaching procedures of
English speaking skill with the application of TBA.
Furthermore, based on the experience in applying TBA
for teaching English speaking skills, the researcher hopes
to help other English teachers master the teaching
procedures of English speaking lessons in detail.

Copyright © 2021 The Authors. Published by Atlantis Press SARL.
This is an open access article distributed under the CC BY-NC 4.0 license -http://creativecommons.org/licenses/by-nc/4.0/.
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2. RESEARCH METHODOLOGY

2.1. The concepts of approach

The approach is a theory of language learning or a
synthesis of philosophies about how to learn.
Approach refers to the necessary teaching techniques
of teachers in teaching activities. In addition, the
approach describes the different ways that learners use
to perform learning tasks.

[2] defined that the approach is viewed as a philosophy
or belief related to the problems to be considered and
solved. It is a series of views of individuals that are
relevant to their interests.

According to the Cambridge dictionary, the approach
is understood as an action verb, which means to get
close to something or to solve a certain problem. When
defined as a noun, the approach is considered a way to
consider and solve a problem.

2.2. The concepis of the task-based approach

English teachers believe that TBA helps learners to
learn better by encouraging them to concentrate on
learning tasks instead of paying much attention to the
language they are learning. [3] admitted that the nature
of TBA helps learners to use the target language to
solve learning tasks. [4] is a pioneer of implementing
TBA in English classes. He succeeded in the project of
Communication Language Teaching in India.

[5] confirmed that learners find it easy to recognize
problems during the process of solving task-based
activities by the application of TBA in teaching.
Thanks to realizing problems, learners have more
chances to improve their language as well as necessary
skills.

In Vietnam, there are some concepts related to the
TBA. [6] said that this approach gives learners
opportunities to solve meaningful learning tasks.
Besides, those learners are free of using the target
language creatively. [7] admitted that learners can
improve their English language by taking part in
solving task-based activities which teachers design.

2.3. The roles of English teachers and
learners in the task-based approach

The roles of English teachers have been
highlighted in studies of [7]; [8]; [9] and [10]. These
studies indicated that teachers have important roles in
the implementation of TBA. [7] defined the roles of
English teachers as follows:

Advances in Social Science, Education and Humanities Research, volume 621

1. Make sure suitable levels of learning tasks

2. Establish clear objectives of task-based lessons

3. Make sure that leamners show active roles in
solving task-based activities

4. Encourage learners to join learning tasks and take

risks

5. Make sure that learners understand the meaning of
learning tasks

6. Create chances for leamers to enhance their
language learning

7. Encourage learners to evaluate their progress

during solving learning tasks

More specially, [12] suggested that teachers
should have the roles of language adviser, leader and
controller during the process of solving task-based
activities. Furthermore. [7] and [13] pointed out
necessary duties which teachers need to manage
during the process of solving tasks. English teachers
need to be alert during the pre-task, task-cycle and
post-tasks.

. For the pre-task, English teachers should
consider the content of tasks that will be done by
learners suitably. They also should consider other
issues such as time allotted for each activity, the
meaning of tasks and the forms of solving tasks.

. During the task cycle, apart from the roles of
organizer and controller of tasks, the teachers should be
partners of learners in solving tasks. The teachers give
comments, sources and suitable models of solving
tasks. Besides, the teachers should be motivational
supporters during the task cycle in order that learners
feel secure and comfortable to solve tasks effectively.
. Finally, in the post-task, the teachers will
create opportunities for learners to consolidate and
accumulate more necessary knowledge by evaluating
learners' performance of solving tasks [3]. For example,
the teachers can discuss chosen strategies to solve tasks
with learners. In this phase, the teachers need to
evaluate learners' use and proficiency of the target
language. The evaluation form can be done by mini-
tests which are designed according to the teachers'
purposes.

[12] also demonstrated the active roles of learners
during the solving-task process. Learners need to be
confident to try on various ways of solving tasks in
order to practice the target language. In addition,
cooperation befween learners is very important. [14]
affirmed that the role of the partner in solving tasks is
considered a teacher.
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2.4. The framework of the task-based
approach

Various frameworks for designing task-based
lessons have been proposed (e.g. [4]; [12]; [15]). [8]
noted that these frameworks have common sequences
consisting of pre-task phase, task-cycle phrase and
post-task phase. In particular, [12] suggested a
standard framework that can be adapted to teaching
English speaking skills.

Pre-task

Introduction to topic and task

Task Cycle

Task  Planning Report

Language focus

Analysis Practice

Figure 1: The framework of a task-based approach

a) The pre-task phase includes common activities for
both the teacher and learners as follows:

= The teacher helps learners understand the topic and
purposes of tasks by brainstorming activities

= Learners can take part in the preparation process of
tasks

= The teacher lists necessary words and phrases for
the process of solving tasks

= Learners are informed the timeline of solving tasks.

b) The task-cycle phase has three important stages
which describe the specific duties for both the
teacher and learners. These stages are described as
follows:

Task stage

=

- Learners are divided into groups to solve tasks. They
are free of using the target language.

- The teacher observes and motivates learners to solve
tasks

- The teacher does not interfere with learners' use of the
target language when they are solving tasks

- The teacher encourages learners to focus on the
sequences of tasks and self-confidence to solve tasks

Advances in Social Science, Education and Humanities Research, volume 621

Planning and report stages

- In the planning stage, learners need to write a short

report of their task performance

- Learners can rehearse their reports several times

before

they present in front of class

- The teacher helps learners use words and phrases

when they are preparing their reports

- The teacher can encourage learners to work in pairs

to share comments on reports

- The teacher should encourage learners to raise

questions regarding the use of language in their reports

c) The language focus is the post-task phase in which
the target words and structures are described by the
teacher as follows:

Analysis

- The teacher presents the language focus based on
words or phrases relating to the topic

- The teacher can base on learners’ questions to explain
the use of the target language

Practice

The teacher can design games and exercises to help
learners master the target language and structures.

3. THE APPLICATION OF TASK-BASED
APPROACH INTO ENGLISH SPEAKING
LESSON

For this part, the researcher adapts Willis's
framework to implement an English-speaking lesson in
45 minutes. Learners are expected to be more fluent at
sharing the differences between the city and
countryside in Vietnam and using the comparative
form.

a) The pre-task phase (10 minutes)

- The teacher shows some images of some areas in
Vietnam on slides (Figure 2) and then asks learners to
join the activity "Look, answer and describe”

- The teacher asks leamers to work in pairs to
brainstorm adjectives to describe these places

- The teacher asks learners to change adjectives into the
comparative form with the given explanation on board
(Figure 3)

- The teacher asks learners to guess the topic of the
lesson and then ask them to join the next activities

10
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Where are these places? What are they famous for?
- 7Y ” W

Figure 2: The activity “Look, answer and describe™

long adjectives {2+

- ~
short adjectives.
syllables)

{one syllable)
\ o

K
adjectives that end
with

N N
| imegular adjectives

This airport is more
comlortabie than tho
last one,

' i |
The 747 & heavier
than tha 737
J N\ B N "

The A3201is faster
than th Seneca Piper.
- ¢ K

- \
| Runwy 24 is better

Figure 3: The comparative form of adjectives

b) The task-cycle phase (25 minutes)

- Learners work in groups of three or four people to
share ideas about differences between the city and
countryside.

- They are instructed to use the target language to
discuss.

- Learners are given A0 papers to write down their
answers during the discussion

- The teacher walks around and gives learners support
if they need it.

- The teacher notes down difficulties about the target
language and structures when they discuss.

- Each group has some minutes to rehearse presenting
their findings.

- The teacher asks learners to present their findings and
listen to other groups' presentations.

- The teacher gives feedback to each group on the
findings

c) The language focus (10 minutes)

- The teacher writes on board good ideas presented by
each group and common mistakes in terms of words,
phrases and structures.

- The teacher asks learners to correct mistakes of words,
phrases and structures of each group.

Advances in Social Science, Education and Humanities Research, volume 621

- The teacher hands out the exercise "Transformation
of sentences using the comparative and given words."
- The teacher asks learners to work in pairs to do this
exercise and then asks them to correct on board.
- The teacher summarizes the content of the topic, the
target language and comparative structures.
- Learners write down notes they wish to remember.
In a word, a task-based speaking lesson with the
adoption of Willis’s framework will become easier for
the teacher and learners. The teacher can instruct their
learners to use the target language -effectively.
Learners will have chances to master the target
language when they discuss with their friends.
Furthermore, the learning environment is interesting
and relaxing for learners to join.

4. CONCLUSION

In Vietnam, teaching English is really necessary
when the world economic integration is increasing. It
is no doubt that English teachers need to pay much
attention to instructing necessary skills for learners in
communication as well as solving problems. With the
application of a task-based approach into English
lessons, teachers can bring many benefits to their
learners to improve their English skills.

From the teaching practice, we find that the task-
based approach is completely consistent with the trend
of teaching that focuses on communication and
learners' roles. Moreover, this approach will be useful
for most learners who are interested in the English
language. It helps learners have positive attitudes to
English learning. More specially, Vietnamese learners
are more confident to communicate with other people
in English.

Based on what we have learned and experienced
about the task-based approach, we find that
constructing pedagogical learning tasks and choosing
a reasonable teaching methodology will create a
learning community in the classroom, where there is
positive interaction between learners and teachers. As
a result, learners will have better learning methods and
easily adapt to real life. The author also proposes that
the next research should be the compilation of
appropriate learning materials and tasks to support the
application of the task-based approach in teaching
English speaking skills.
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1. Dat van dé

Ngoai ngir co vai tro va vi tri quan trong trong su
nghi¢p gido duc dao tao va sy phat tricn cua dat nudc.
No6i chung, viéc biét ngoai ngit 1a yéu cau tét yéu cia
lao ddng c6 ki thudt cao nhim déap img cac quy trinh
cong nghé thuong xuyén duge déi mai. Trong thoi gian
t6i, nhimg tri thirc cua nhén loai s¢ da dang va phong
pht hon nira. Song song voi do, vigc am hiéu mét ngoai
ngi sé la nén tang glup mdi ca nhén tiép can kién thirc
da dang mét cach dé dang hon.

Trong hé théng kién thirc, ngoai nglr ¢ mot vi tri
hét sirc quan trong. Ngoai ngit khéng chi 1a cong cu
htru hi¢u trong tay nguoi lao dong trong viéc khai thac
thong tin, tiép thu thanh tyu khoa hoc ki thuat cao va
hoc hoi kinh nghiém cia cdc nude trén thé gidi vé linh
vure chuyén nganh cua minh ma con la mot phucmg tién
hiru ich trong viéc ning cao chét lugng cudc song vat
chit va tinh thin cia con ngudi.

Khoan 2, Piéu 7 Ludt Gido duc 2019 quy dinh:
“Phurong phap gido duc phai khoa hoc, phat huy tinh
tich cuc, tu giac, chu dong, tu duy sang tao ciua nguoi
hoc; boi dudng cho nguoi hoc nang luc tu hoc va hop
tac, kha nang thuc hanh, long say mé hoc tap va y chi
viron 1én”. Muc tiéu cua gido duc dai hoc la dio tao
va phat trlen nguén nhan lyc trinh d6 cao dap tmg voi
moi yéu cau cua phét trién kinh t& - xa hai. Bén canh
do, phai dao tao duoc doi ngi nguon nhan luc ¢6 ki
ning va ki xdo nghé nghiép vimg chic du thich nghi
voi nhitng thay dbi cua khoa hoc va cong nghé. Piéu
ndy duoc dé cip va nhin manh trong chién lu’o*c giao
duc 2009 - 2020: “Ddi mdi can ban, toan dién nén gido
duc theo huong chudn hoa, hién dai héa, dan chu hoa,
hoi nhip quéc té, thich tmg véi nén kinh té thi truong

dinh huwéng xa héi chi nghfa, phat trién gido duc gin
lién véi phat trién khoa hoc va cong nghé, tip trung
vao nang cao chét luong, dac biét la chiét lugng giao
duc dao dtre, 161 séng, nang lyc sang tao, ki nang thuc
hanh dé mot mat dap img yéu ciu phat trién kinh té - xa
hoi, diy manh céng nghiép hoa, hién dai hoa dat mréc,
dam bao an mnh quoc phong; mét khac phai chu trong
thoa man nhu ciu phat trién cua m01 nguoi hoc, nhitng
ngudi co ning khleu duoc phat trién tai ning”. Trong
xu thé h01 nhap quéc té ngay cang sdu rong nhur hién
nay, mdi ngudi lam cong tac gido duc cén cht trong dén
vie gilp nguoi hoc phat trién ning lyc lam cha ca nhén
va thich tmg véi moi bién ddi khong ngimg cla cac vin
dé trong xi hoi. Dac bidt, voi tam quan trong cua ngoai
ngir trong thot ki h01 nhép quéc té, nhiig ngu’cl lam
cong tic gido duc can phai ludn cap nhat, thay dbi va
da dang hoa nhirng phuong phap day hoc dé giap ngudi
hoc nang cao nang luc st dung ngoai nglr trong cudc
sbng thudng nhat.

2. N6i dung nghién cuu

2.1. Phudng phap nghién ciu

Dé thye hién nghién ctru nay, nhom tac gia da sir mét
so phuong phap nghién ciru li ludn nhu: phéan tich va
téng hop céc li thuyét vé phuong phap day hoc ngoai
ngit, hé thong hoa cac li ludn tir cac cong trinh nghién
ciru ¢6 lién quan dén c4c tiép can trong day hoc ngoai
ngir. Viéc lua chon va trinh bay cac tai liéu lién quan
dugc dua trén cac tiéu chi nhu sau: 1) La cac nghién
clru vé 1i ludn va thue tién cia viée ap dung céc tiép can
trong day hoc ngoai ngir; 2) La cdc cong trinh khoa hoc
vé céc tiép cén trong day hoc ngoai ngir da duoc cong
béo tir céc tap chi uy tin; 3) La cac cong trinh va bai viét
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da dugc cong bd trong céc hoi thio co uy tin vé day va
hoc ngoai ngir.

2.2. Mét sd khai niém cd ban

a. Tiép cdn

Theo Tir dién tiéng Viét (2003): “Tiép cdn la tirng bude
hiéu mot van dé ndao dé trong mét linh viee cu thé trong
hoat déng séng hang ngay [1, tr.987]. D& cap dén hoat
dong day hoc ngdn ngit, Anthony, E. M. (1963) cho ring,
tlep can la mét tip hop céc gia dinh lién quan dén ban
chat day va hoc ngon ngit [2]. Tiép can dugce xem nhur
1a tién d& cua hoat dong day va hoc. Ngoai ra, né mo ta
ban chat cia van dé va ndi dung hoc tap ma giao vién s&
giang day Tiép cin duge xem nhu la mét triét 1i hodc
mot niem tin lién quan dén van d& cin duoc xem xét va
giai quyét. N6 1a mét loat céc quan diém c6 chu dich cua
¢4 nhan ma lién quan dén linh vire ciia ho [3].

_Richards, J. C. & Rodgers, T. S. (1986) quan ni¢ém
rang, tiép can dé cap dén cac gia dinh vé viée ngdn ngir
la gi va nhu thé nao dé hoc mét ngdn ngir [4]. Hiéu theo
mot cach khac, tiép can md ta ban chit cua ngdn ngtr,
cach thirc hoc mgt ngén ngir va cac diéu kién can thiét
dé khuyén khich viée hoc ngon ngir. Theo dinh nghia
cuia Cambridge, tiép can dugc hiéu 1a tién gan dén diéu
gi d6 hodc giai quyét mat van dé nao dé. Khi dwge xem
nhu 12 mét danh tir, tiép can 1a cach thirc dé xem xét va
giai quyét mét van dé. Richards, J. C. & Rodgers, T. S.
(2001) ciing cho ring, myc dich cua tiép cin 1a nhin
manh viéc tao co hdi cho ngudi hoc duge thuc hanh
ngdn ngir dich trong bdi canh thye té cua ban than [5].
Vai tro cua giang vién la dam bao dugc su da dang cac
hoat déng hoc tap pht hop dé thuc day viéc hoc ngén
ngtr dich cua sinh vién.

b. Ngoai ngir

Ngoai ngit dwoc hiéu 1a ngdn tir nude ngoai duge sir
dung nhu & mét ngdn ngir thir hai tai mét qudc gia
bét ki. O Viét Nam, cac ngoai ngir ph(:) bién va duoc
sir dung nhiéu nhit d6 1a: tiéng Anh, tiéng Nhat, tiéng
Trung, tiéng Han... Ngoai ngir duoc giang day fai héu
hét cic cip hoc trong hé théng gido duc quoc dan.
Ngoal ra, ngoai ngir cling la phu'(mg tién giao tlep tai
cdc t chirc doanh nghiép co vén diu tr nude ngoai.

¢. Day hoc ngoai ngir

Hoat dong day hoc ngoai ngir duoc hidu 1a mot qua
trinh t6 chirc cho nguai hoe nam ving ngoal ngir dé sur
dung trong hoat dong giao tiép xa hoi va nhén thire cia
mbi ca nhan. Trong hé thong gido duc quéc dén, viée
day hoc ngoai ngir dugc cac gido vién thuc hién bﬁng
nhiéu phuong phap khac nhau, nhim gitp nguai hoc
hinh thanh céc ki ning va ki xdo can thiét dé s dung
ngoai ngir mdt cach thanh thao nhét.

d. Tiép cdn trong day hoc ngoai ngi

Tiép can trong day hoc ngoai ngir duge hiéu 1a cac
phuong phap day hoc ngoai nglr ma giao vién sir dung
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trong hoat dong day nham gitp ngu’m hoc linh hdi cac
kién thirc ngoai ngir cn thiét. Mi gido vién ngoai ngit
s€ co nhirng phuong phap day hoc ngoai ngir riéng biét
phi hop véi dic trung cia bai giang, cap hoc va trinh
do cua nguoi hoc.

2.3. Cac li thuyét vé tiép can day hoc

2.3.1. Tiép céan hanh vi

Tiép cén hanh vi trong hoc tap dua vio quan diém cho
rang, ngudi hoc phan (g voi nhimg kich thich trong
méi truong cia ho. Do do, vai tro cua ngudi hd tro
trong hoc tip (gido vién) la cung cap nhimg kich thich
bb ich va thich hop dé ngudi hoe phan (g va dat dugc
nhimg tréi nghiém va kién thirc nhit dinh.

Tiép can hanh vi cho ring, nhitng hanh vi thich hop
¢6 thé duge giang day qua viéc lap di, lip lai lién tuc
cac nhiém vy thong qua su nhan xét va gop y cua gido
vién. Nhitng nhin xét va gop vy tich cuc lam cho viéc
hoc tré nén hi¢u qua hon. Nam 1927, Ivan Pavlov da
tién hanh mét thi nghiém ndi tiéng. Qua thi nghiém cua
Pavlov, chiing ta thay rang, hanh vi 14 két qua cua chudi
cac su kién duoc trai nghiém, chir khong hin 1a qua
trinh suy nghi cé ¥ thire. Pavlov goi do 1a diéu kién hoa
¢6 dién. N6 1a mot dang thirc hoc tép co su anh huong
1én thuyét hanh vi trong tim 1i hoc. Piéu kién hoa co
dién 13 mot qué trinh hoc tip xudt hién qua hinh thirc
lién tuwong gitra cac tac nhan kich thich tir méi truong
va mdt thc nhan xudt hién tw nhién. Loai didu kién nay
¢6 thé dwoc ding dé phat trién cac hanh déng lap di lap
lai trong qua trinh huén luyén.

Méi lién hé giita phan mg - kich thich ¢6 thé dugc
thuc hién hiéu qua hon théng qua si cung cb. Y tudng
nay la co s¢ cho i thuyét duge Skinner, B. F. (1975)
phat trién sau nay [6]. Su cung b ¢6 thé hoat dong theo
chiéu hudng tich cyue va tiéu cyuc. Cung ¢cb tich cuc 1a
bat cir diéu gi ma cung ¢ phan tmg mong muén. Vi
du, trong viéc dao tao, cung cb co thé thue hién béng
viée khen nggi bﬁng nhirng 161 ndi, mot diém s tt. ..
Nguoc lai, néu han ché nhirng loi khen ngoi hoac khong
sit dung, didu nay co thé anh hudng xau dén viée hoc
tap va lam giam dong lyc hoc tap cua nguoi hoc. Cach
tlep cén nay dua trén quan diém ring, tit ca ngudi hoc
déu c6 nhu cau hoc tip va kién thirc 1a nhw nhau. Vi
vily, gi4o vién cin khai thac nhimg cung ¢b bén ngoai
dé dong vién va khuyén khich nguoi hoc dat duge muc
tiéu hoc tap mong doi.

2.3.2. Tiép cén nhan thiic

Tiép can nhén thirc quan tam dén vai tro hoat dong
clia ndo bd thong qua qua trinh xir 1 va phat trién hoat
dong hoc tap. Poi véi tiép cén nhan thire, ca nguoi day
va ngudi hoe déu tham vao qué trinh gidng day va hoc
tap nhu nhau. Tuy nhién, nguoi day la ngudi lya chon
phuong phéap tét nhat dé truyén dat kién threc.



Deway va Bloom 13 hai nha i thuyét nhin thic cb
dién néi tiéng véi nhitg céng trinh nghién ciru cia
minh. Dewey, . (1938) tin ring, hoc tap lién quan dén
cach suy nghi [7]. Ong cho ring, qué trinh hoc khéng
chi thyc hién nhiém vu ma doi hoi sy suy nga:lm va hoc
hoi tir cac nhiém vu hoc tap. Pbi vai Deway, muc dich
clia suy nghi 13 dat duge trang théi cén bing, cho phép
mdt ca nhan giai quyét cac van d& va chudn bi dé tim
hiéu siu hon. Dewey bac bo cic hinh thirc gido duc
truyén thdng dua trén viée cing ¢6 thong tin ma hoc
sinh ¢6 vai tro thu dong, cho rﬁng kiéu hoc nay la hoi
hot. Ong cho ring, ngudi hoc ¢b vai trod tich cue trong
qué trinh hoc. Dé viéc hoc c6 thé dién ra, nd phai co
¥ nghia déi voi mdi ¢4 nhan va ngudi hoe ¢d co hoi
dé trai nghiém cac thong tin. Bén canh d6, nguoi hoc
c0 kha nang rut ra nhing kinh nghiém tir nhirng trai
nghiém. Do do, Deway la mét trong nhirng ngudi ing
h¢ quan trong nhit ctia hoc tap trai nghiém. Ngoai ra,
theo Deway, gido vién dong vai trd quan trong déi voi
su phat trién ciia qué trinh hoc tip theo mét cach gian
tiép nhu khuyén khich nguoi hoc trong tac véi tai lidu
va phan 4nh lai bai hoc ciing nhur tao ra bau khong khi
hoc tap phu hgp cho nguoi hoe dé chu triic viée hoc cia
riéng ho.

Bloom, B.S. (1956) coi viéc hoc xay ra trong ca hai
mit: “Linh vuc nhéan thire” va “Linh vue cam xuc” [8].
Bloom cho rz"mg, viéc hoc song song gitra linh vuc nhan
thirc va tinh cam dién ra theo cach tich liiy tiry thude
vao cac murc do khac nhau. Ngoai ra, mirc dé ma nguoi
hoc sir dung cac linh vue nhén thirc va tinh cam sé phu
thudc timg ca nhén riéng biét (xem Bang 1).

Bang 1: Cac cap “Linh vuc nhan thic” va “Linh vuc cam xic”
ctia Bloom

Cac linh vuc cam xic

Cac linh viic nhén thiic

Biét Tiép nhan

Hiéu Phan héi

Vén dung Hinh thanh gid tri
Phén tich - téng hdp Khdi niém hoa
Danh gia T6 chiic va sp xép

2.3.3. Tiép can kién tao

Tiép can kién tao dua co s& 1i thuyét cioa Piaget vé
kién tao nhan thire. Theo Piaget, con ngudi trong qué
trinh hiéu va kham pha thé gioi, tr tao ra céc kién thire
v thé gidi cua ho. Chinh vi vay, gido duc trong tiép can
kién tao 14 tao cho con nguoi tu hoc va tu khai sang.

Ban than ngudi hoc trong tu tuong cua Piaget khong
phéi 1a mdt “thing réng” dé ngudi day truyén dat va rot
vao nhimg kién thire vo tan. Ngudi hoc van dung nhitng
kinh nghiém hoic nhiing kién thirc vén ¢6 cia ban than
dé giai quyét cac tinh hudng va céc nhiém vu hoc tap
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ndy sinh. Bén canh do, ngudi hoc dong thoi phai biét
sip xép nhiing hé théng kién thirc méi trong mdi lién
hé voi kién thirc cii thi kién thirc méi s& ¢6 nhing gia tri
bén viing. Vi quan diém nhan manh vai tré ciia chu thé
trong qué trinh nhén thirc, tiép cin kién tao xem ngudi
hoc nhur 1a trung tam cua qua trinh day - hoc. Nguoi hoc
phai tién hanh xiy dyung kién thirc va twong tac voi céc
bbi canh xa hdi va vin hoa. B&i 1§, nguoi hoc sé co kha
nang md rong va nang cao sy hiéu biét cia minh thong
qua nhimng viéc dd quan sat, phan anh va thor nghiém
vO1 moéi truong xung quanh.

2.3.4. Tiép can nhan van

Cach tiép cén nay dua trén co s& quan hé nhén van
giita ngudi day va ngudi hoc, trude hét 1a quan hé giia
con ngudi va con ngudi; nhan cach cia nguwdi thiy tic
dong 1én nhan cach cua nguoi hoc. Sy nhan manh vao
hoc tap tich cyuc 1a ¢t 161 cia cac phwong phép hoc
mang tinh nhan van. Trong Hién chuong cua Lién Hop
qudc dd nhidn manh xay dung mot tuong lai trén co s&
cua nhan tinh chung cua toan nhan loai. Tai Hoi nghi
Thugng dinh Thién Nién ki ndgm 2000, Téng Thu ki
Liép Hop quéc da nhén manh: “Chiing ta phai dt con
nguoi vao trung tdm ctia moi viée chung ta lam”. Quan
diém nay c6 mdi lién hé mat thiét véi tr twong xdy
dung mot moi truong hoc tdp hudng vao ngudi hoc.
Ngudi hoc durge coi trong sy séng tao va nhitng phim
gia ctia minh.

2.4. Cac li thuyét vé tiép can trong day hoc ngoai ngil

2.4.1. Dac thi cha day hoc ngoai ngii

Hoat dong day hoc ngoai ngir ¢6 nhirng nét dic trung
riéng biét, cu thé nhu sau:

- Day hoc ngoai ngir la mét qua trinh phirc tap bao
gf‘)m hoat dong day cua giao vién va hoat dong hoc cua
nguoi hoc. Hai hoat dong nay ludn co mébi quan hé mat
thiét véi nhau.

- Day hoc ngoai ngir la mét hoat dgng mang tinh chét
x hoi. Tinh x3 hoi duge thé hién thong qua hoat dong
hoc tap dudi hinh thire nha truong, co td chirc chit ché
va duge thuc hién co y thite 1o rang va tu giac.

- Day hoc ngoai ngir l1a hoat dong day ngén ngir sin
co6 cia mot dan toc nao do dang sir dung.

- Day hoc ngoai ngir dugce to chirc mét cach chuyén
biét vi cac phurong phap va tiép cin khac nhau do gido
vién sir dung nhidm gitip nguoi hoc linh hoi ngoai ngir
dich mot cach nhanh chéng va hiéu qua.

- Muc dich cta day hoc ngoai 1a lam cho nguoi hoc
hiéu va sir dung ngoai ngit nhu mét phuong tién giao
tiép va nhan thirc.

2.4.2. Cac tiép can trong day hoc ngoai ngii
a. Tiep cdn giao tiep (Communicative language

teaching)
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Muc tiéu cua viéc day hoc ngon ngir la phé.t trién ning
lyc giao tiép cia ngudi hoe [9], [10] Tiép cén giao tiép
nhén manh viéc day hoc nhu thé nao va day ndi dung
2i? Viéc nhan manh day diéu gi, tiép can giao tiép dé
cao cac chirc ning ngén ngir hon la giang day cac fir
vyng va ngir phap. Bén canh d6, dbi véi viée day nhur
thé nao, tiép cén giao tiép coi trong viée tao ra cic co
hoi hoc tap, tiép xic va sit dung cic ngdn ngir trong cac
bdi canh khac nhau. Muc tiéu chinh cua viée tiép cén
giao tiép 14 phat trién ning luc giao tiép va kha ning sir
dung ngén ngit clia ngudi hoc trong médi lién hé giita
ngdn ngir va giao tiép.

b. Tiép cdn tir vieng (Lexical approach)

Tiép cn tir vyng ld mot phuong phép giang day hoc
ngoai ngit duwge mé ta bai Lewis vao diu nhimg nim
1990. Phuong phap tiép can nay dua trén quan dlem
rang viée hiéu va tao ra cdc cum tir lién quan la cén
thiét trong viéc hoc ngoai ngit. Tir vung déng vai trd
trung tam quan trong trong viéc day va hoc ngoai nglr
[11]. Phucmg phéap nay ldy gido vién lam goc cho hoat
dong giao tiép. Bai 18, gido vién la nguoi dau tién giai
thich cho nguoi hoc cach sir dung cac cum fir vung vao
nhirng muc dich va chirc nang khac nhau.

Cach tiép can nay xem nguoi hoc nhur 1a nguoi phat
hién nhim tao méi trudmg thuan loi dé gitp ngudi hoc
phat huy nang luc ban than thong qua viéc hinh thanh
va sur dung thanh thao cac tir vung, cac cum tir vung
trong bdi canh giao tiép. Bén canh do, cach tiép cin nay
khong cha trong viée ap dung cdc quy tic chinh théng

trong viéc két hop céc tir vung ma cho phép ngudi hoc
dura vio kha nang phén tich vé téng hop cia ban than.

c. Tiép cdn ngon ngit tie nhién (Natural approach)

Tiép can ngdn ngi tr nhién trong viéc hoc ngdn ngi
khuyén khich viéc hoc ngdn ngir mét cach ty nhién
trong béi canh 16p hoc, va nhin manh tm quan trong
cua giao tiép ngdn ngit cia ngudi hoc. Phwong phap
hoc tip nay nhim tao ra moi trueong hoc tap thoai mai,
va it cing thang cho ngudi hoe. Vi tiép can tur nhién,
két qua diu ra cia viéc hoc ngon ngir khéng bit budc
thong qua kiém tra va danh gia nhung thé hién qua kha
nang tiép nhan ngdn ngir cua nguoi hoc.

Cach tiép can nay s& mang lai nhimg hi¢u qua nhat
dinh khi mé gido vién chi trong véo chi d& cac kién
thirc ddu vao. Noi dung bai hoc chi trong viée st dung
céc thong diép cua ngon ngir dich va rét it quan tim dén
viéc sira 16i clia nguoi hoc.

d. T[é'p cdn dwa vao nhiém vu (Task-based approach)

Tiép cén dua vao nhidm vy la phucmg phéap day hoc
lay ngum hoe 1am trung tam, bit ngudn tir phuwong phép
giao tiép (Commumcatlve approach) Nhu'ng hoat dong
hoc ngoai ngit dwoc thiét ké dya vao nhu ciu song thue
té cia nguoi hoc. Ngudi hoc thong qua cac bai giang
duoc thiét ké sé tang kha ning sir dung ngén ngir thuc
va chién luoc ngoén ngilr dé hoan thanh cac nhiém vu cé
¥ nghia trong cudc song.

Tiép can dya vao nhiém vu tip trung vao hoat dong
giao tiép va tuong tc, sir dung ngdn ngit phi hop vio
tirng thoi diém nhét dinh [12]. Nguoi hoc khong cin

Bang 2: So sanh nhiing diém tich cue va han ché cia cac tiép can trong viéc day hoe ngoai ngit

Cac tiép can

Tich cue
trong viéc day
hoc ngoai ngit

Han ché

Tiép can giao  Ngudi hoc co nhiéu cd hdi thuc hién cac dam thoai giao tiEp trong  Ngudi hoc gap kho khan khi kiém sodt va thuc hign
tiép gid hoc. cdc dam thoai giao ti€p khi khong c¢6 nhiéu kinh
Ngudi hoc ¢o cd hi trai nghiém cac tinh hudng xay ra trong cudc  nghiém.
s6ng hang ngay thong qua cac don v bai hoc. Qua chu trong hinh thiic giao tiép gy cho ngudi hoc
Gido vién chi 1a ngudi dinh huéng cho ngui hoc thic hign cac dam  kho khan trong viée chudn bi céc dif lidu ddu vao
thoai va giao tiép. nhu tii vung va cac diém ngd phap.
Tiép cén tif Ngusi hoc cam thdy c6 dong lc tim hiéu cAc tai liéu hoc. Tiép can ngon ngd gap khd khan vi su da dang cac
vuing Nguoi hoe dudc trang bi nhiing kién thic hitu ich d€ hoc tép theo tiing  chl dé trong cudc séng.
giai doan trong viéc hoc ngén ngd. Su phan biét trinh 6 cla ngudi hoc gay ra khé khin
Gido vién khang bj 4p Iic vi myc tiéu clia khoa hoc duge xac dinh  vé ni dung gidng day.
ro rang.
Tiép can ngdn  Ngudi hoc hinh thanh thoi quen tich cuc véi viéc tiép nhan ngdn ngd  Ngudi hoe can cé nhing kién thic nhét dinh dé theo
ngif ty mhign  moi. kip ndi dung bai hoc.
Ngudi hoc cdm théy khéng 4p Iuc khi bj danh gia két qué hoc tap.  Ngudi hoc gap kho khan khi xdy dung cdc bai hoi
Gido vién khong ap Iyc vé diém sd cla ngudi hoc. thoai vi thigu nhiing tii vung hoéc kién thifc can thiét.
Tiép can dua Ngui hoc ¢6 ¢d hdi trai nghiém cac nhiém vu xay ra trong cudc séng  Gido vién mat nhiéu théi gian dé chudn bi cdc nhigm
vao nhiémvu  hing ngay bang ngdn ng dich. vu hoc tap.

Nguoi hoc hinh thanh céc Ki ndng va ki xdo cin thiét dé gidi quyét

cac nhiém vu.

Ngudi hoc s& cam thdy “chan” néu cac nhiém vu
khéng sdng dong va khac vdi sd thich.

Nguoi hoc dude t do st dung nang luc ngdn ngi cla ban than dé

giai quyét cac nhiém vy hoc tap.
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theo cAc quy méu truyén thong trong hoat dong day va
hoc tai 1¢p hoe. Tir nhitng co s li thuyét cua céc tiép
cén, nhém téc gia tién hanh so sanh nhitng diém tich
cuc va han ché dé chi ra nhitng lru y cho cac gido vién
trong viéc day hoc ngoai ngir. Viéc so sanh nay mang
nhidu ¥ nghia trong viéc trién khai cac hoat dong day
hoc ciing nhu thé hién rd vai tro ciia gido vién va nguoi
hoc trong cac 16p hoc ngoai ngir (xem Bang 2).

3. K&t luan

Céc co so li luan vé tiép céin 13 tién @& vimg chic cho
hoat dong day va hoc ngoai ngir & bac Pai hoc, Cao
ding. Viéc ndm vimg ban chit va ¥ nghia cia céc tiép
can s€ giup cho qua trinh day va hgc cua giang vién va

Nguyén Dinh Nhu Ha, Nguyén Lac, Tran Tuyén

sinh vién dién ra mdt cach hiéu qua nhét. Giang vién
ngoai ngir can co su linh hoat trong viéc van dung da
dang cac tiép cdn khac nhau dé hd trg cho nguoi hoc
tiép thu ngoai ngit theo mét cach chu dong va sang tao.
Trong céc dong day va hoc ngoai ngit, giang vién cin
phai phat huy dugc vai trd cua ngudi hoe dé qua trinh
linh hoi kién thirc dién ra mot cach co y nghia. Bén canh
do, giang vién can chuén bi cac ndi dung va cac hoat
dong hoc tap cha trong dén viéc phat huy tinh thin hoc
tép trong mdi gid hoc tai lop. Vi véy, cac hudng tiép
theo ciia nghién ctru ¢6 thé 1a viée van dung timg tiép
can khac nhau trong viéc day hoc cac ki nang ngoai ngir
va bién soan cac hoat dong hoc ngoai ngir phu hgp voi
timg tiép can da dugc trinh bay trong bai nghién ciru.
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when lecturers applied the task-based approach to teaching.

1. Mé diu

Tlep can dyra vao nhiém vu (task-based approach - TBA) duoc hinh thanh tir phuong phép tiép cin g1a0 tiép va
co nguon gbe tir cac khal niém x3 hoi hoc cua nhitng nim 70 trong thé ki XX (Savigo, 1991). Tir sir bt dong véi
cach tiép can dya trén cdu tritc nhu day hoc ngén ngir tinh hudng va phwong phap Nghe - Néi, cac nha ngén ngir hoc
it ra mot quan diém do 1a viéc nhén manh sir thanh thao trong viéc sir dung ngdn ngir cua sinh vién ciing nhu vigc
day ngoai ngir “liy sinh vién 1am trung tim” (Widdowson, 1978; Littlewood, 1981). Ciing tir quan dlem nay, TBA
dugc hinh thanh va duge xem nhur la mét hinh thire day hoc ngoai ngir chinh thong TBA gitip giai quyét nhimg han
ché cia cdc phuong phap giang day truyén thong vi né gilip ngudi hoe hudng dén viée st dung ngdn ngix dich dé
giai quyét cac van dé trong hoc tap va cuge song hang ngay.

Theo Hismanoglu va Hismanoglu (2011), ¢6 nhiéu 1i thuyét hoc tip khic nhau gitp hinh thinh TBA. D6 1a 1i
thuyét vé xir li thong tin dé giai quyét vin dé (Levelt, 1989), i thuyét vé xir li déu vao cho cac n1 dung chon loc
(VanPatten, 1996), li thuyet vin hoa xa hoi cua Vygotsky (Lantolf, 2000) va phuong phap tiép ciin twong tic (Mackey
et al., 2006). Do do, co thé thay rang TBA mang mét sb diic diém voi li thuyet hoc tap theo chi nghia kién tao va
tiép cin giao tiép. Vi diic diém cua chi nghia kién tao, TBA huéng dén viée xay dyng vai trd chu dong trong vi¢e
xdy dung kién thirc hoc tdp cua ban thin ngum hoc. Nguoi hoe két noi nhirng kinh nghi¢m cua ban than va kién thuc
mai dé gidi quyét cac nhiém vy hoc tip bing ngén ngit dich duoc giang day trong gi¢r hoe. Doi véi dic diém cua tiép
céin giao tlep, TBA gitip cho nguoi hoc sir dung ngon ngir dich mgt cach ty nhién trong moi hoan canh.

M3t sé cong trinh nghién ciru d3 chi ra nhidu diém tich cyc cia viée day hoc tiéng Anh theo TBA, dién hinh nhur
mire dd ti tin trong viéc st dung tiéng Anh ciia sinh vién duoc ting cudng (Carless, 2001; Aljarf, 2007; Amer, 2019),
sinh vién co co hoi tich lily thém nhiéu tix vung (Birjandi & Ahangari, 2008; Bhandari; 2020), vi¢c phat 4m tleng
Anh tré nén tét hon (Nget et al., 2020), vai tro trung tam cia sinh vién trong qué trinh hoe dugc khing dinh (Kawa
& Nidham, 2023).

Trén co s& ké thira céc cong trinh nghién ciru trong vi ngodi nurde, bai viét nay nhim muc dich danh gia viéc ap
dung day hoc tiéng Anh theo TBA cho céc sinh vién dang hoc tai Truong Dai hoc Nong Lam TP. Hb Chi Minh. Véi
muyc tiéu chinh dé danh gid mirc d cai thién tiéng Anh cua sinh vién, cau hoi nghién ciru cia dé tai dwoc xiy dung
nhur sau: Nang luc tiéng Anh cua sinh vién nhoém thye nghi€ém (TN) va nhom dbi chirng (BC) ¢6 sy khac biét nhur
thé nao khi 4p dung quy trinh t6 chirc day hoc tiéng Anh theo TBA?
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2. Két qua nghién ciru
2.1. Khdi ni¢m lién quan dén d@é tai nghién et

- Tmp can: Theo dinh nghia trong Tir dién tleng Viét, © rzep cdn Ia tieng birde hiéu mot an dé ndo dé trong mot
linh viee cy Ihe trong hoat dong song hang ngdy (Hoang Phé, 2003, tr 987). Theo Hofler (1983), uep cdn duge xem
nhur 14 mt triét 1i hoge mt niém tin lién quan dén vin dé cin dugc xem xét va giai quyét. Tiép cin 1a mjt loat céc
quan diém c6 chi dich ciia ca nhin ma lién quan den linh vyrc cua ho.

Richard va Rodgers (1986) quan ni¢ém rang, tlep cén dé cap dén cac gia dinh vé vige ngodn ngir 1a gi va nhu thé
nao dé hoc mot ngdén ngu Hiéu theo mot cach khac, tlep cin mé ta ban chit cua ngbn ngtr, cach thirc hoc mét ngén
ngit va cc diéu kién can thiét dé khuyen khich viéc hoc ngdn ngu Theo dinh nghla cua Cambndge, tiép cin duoc
hiéu nhwr 1a mét dong tir hanh dong, c6 nghia 1a tién gin dén diéu gi d6 hoac glal quyét mét vin dé nao do. Khi duoc
xem nhur la mgt danh tir, rlep can la céch thirc dé xem xét va giai quyét mdt vin dé. Richards va Rodgers (2001) ciing
cho rang muc dich cua tlep cén 14 nhdn manh viéc tao co hdi cho nguol hoe duge thue hanh ngon ngir dich trong béi
canh thyc té ciia ban thin. Vai trd cua giang vién 1 phai dam bao duge sy da dang céc hoat dong hoc tap phit hop dé
thic dy viéc hoc ngdn ngir dich cua sinh vién.

- Tié'p cdn dya vao nhiém vu: Day hoc riéng Anh theo TBA duge dinh nghia trong nhidu nghién cira khac nhau
(Prabhu, 1987; Ellis, 2003; Nunan, 2004; Richards & Rodgers, 2001). Prabhu (1987) cho rﬁng, day hoc tiéng Anh
theo TBA dugc xem 1a hinh thirc day hoc hiéu qua trong vi¢c day hoc tiéng Anh va sinh vién khi duoc tham gia
phuong phap tidp can ndy luén dong vai tro trung tim trong qud trinh day hoc, va ho c6 nhiéu co hdi trai nghigm
nhiém vy hoe tip da dang va nhiéu § nghia. Mot sb nha nghién ctru ngén ngit nhu Crook (1992), Ellis (2003) va
Nunan (2004) dong ¥ rang, viéc day hoc tleng Anh theo TBA dugc xem nhu 13 hoc thuyet kién tao. Theo quan diém
hoc thuyet kién tao, mdi ca nhan sinh vién 1a trung tim chinh ctia qua trinh day hoc va cha dong xay dyng kién thirc
cta minh dya trén nhirng kinh nghiém va trai nghiém cua ban than (Piaget, 2001). Bén canh d6, Leaver va Willis
(2004) da xac dinh ring, day hoc tiéng Anh theo TBA khéng chi la mot phwong phip giai quyét vin dé cu thé, ma
14 mot hinh thirc day hoc co nhiéu mat khac nhau va dugce su dung linh hoat cho ttmg don vj bai hoe, chuong trinh
va cac myc dich khac nhau. Chinh vi thé, TBA “liy ngudi hoc lam trung tdm” cua vige day hoc.

Gorp va Bogaert (2006) cho ring, viéc day hoc tiéng Anh theo TBA gitip sinh vién nhin ra nhimg khiém khuyet
vé mjt ngén ngir trong qué trinh thye hién cdc nhi¢m vy hoc tip. Thong qua do, ho ¢6 nhitng co hdi duge bé sung
thém nhu'ng kién thirc can thiét vé mat ngén ngir de cai thién cdc ki ndng tleng Anh, dic biét ki nang Noi.

Téc gia Dave va Willis (2007) cung khing dinh ring, day hoc t1eng Anh theo TBA 1a mét glal phap pha horp cho
céc giang vién day ngén ngir. D61 véi hinh thirc day hoc nay, giang vién khong chu dong quyét dinh trude ndl dung
ngén ngir s& duoc day hoe. Céc bai hoc dirge hoan thanh sau khi céc nhiém vy hoc tip dwgc giai quyét va ndi dung
ngdn ngir duoc quyét dinh bai sinh vién trong qua trinh thye hién cac nhiém vu.

Tai Viét Nam, mét s6 nha nghién ciru ciing ¢6 cach nhin nhan va dinh nghfa vé hinh thic day hoc tiéng Anh theo
TBA. Dién hinh 14 Nguyen Viet Hung (2014) d nhéin manh ring, TBA 14 mot hinh thirc day hoc hiéu qua vi né gitip
khai thic cdc nhiém vy trong di séng thuong nhit. TBA dép (mg dugc doi hoi, nhu chu va sé thich hoe ngoai ngir
ctia sinh vién, gitip giang vién dinh huéng duoce céc cong viée cin thiét dé phét trién ning luc hoc ngoai ngir cia sinh
vién. Ngoai ra, TBA ciing gitip sinh vién dat dwgc két qua diu ra ¢ ¥ nghia hon va thiét thue hon. Ciing véi dé, tic
gia Vo Thj Khanh Linh (2016) cho réug, hinh thirc day hoc nay tip trung giup cho sinh vién sir dung ngén ngir thuc
thong qua viéc thyc hién cac nhiém vy dugc giao tiép mdt cach co y nghia. Trong hinh thirc day hoc nay, sinh vién
dugc tu do sir dung ngdén ngir mét cach sang tao trong viée giai quyét cac nhiém vu hoc tap.

2.2. 8o do héa quy trinh 1 cluic day hoc theo tidp cgn diwa vio nhigm vy

Mot s6 dic diém cua mdn Tiéng Anh toug quat tai Tmcmg bai hoc Nong Lam TP. Ho Chi Minh:

- Tinh cy thé: Mén Tiéng Anh tong quat co cac ndi dung cu thé lién quan véi cude sdng hang ngy cua sinh vién
véi cac chi dé nhu: 16i sfmg, cong ngh¢, méi trudng, y té, phuong tién giao thong van tai, ki nang giai quyét van dé,
ki nang lam vige do1 nhém. Song song véi cac chu dé mén hoc, sinh vién dugce trang bi cac von tir vymg, ngir phap
v chu tric cAu cin thiét dé dap (mg duge tu‘ng noi dung bai hoc cu thé trong chuong trinh.

- Tinh trng dung va thich nghi: Cac ni dung ctia mbn Tiéng Anh tong quat mang lai nhimg kién thic va ki
ning cin c6 cho viéc _giao tiép va xur li céc tinh huéng trong cuge séng hang ngay, va cong viéc twong lai cua
ngudi hoc. Cac chu d& bai hoc gitp cho ngudi hoc sir dung cac kinh nghiém vén cé cia ban thin dé luyén tap va
thure hanh ngén ngir dich mot cach chu dong, vi dy: trinh bay céc vin dé vé strc khoe, cac giai phép giai quyét vin
dé giao théng.
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- Tinh ké thira va sang tao: Cac ndi dung cliia mén Tiéng Anh téng quét bao gém sur ké thira cac kién thirc trong
chuong trinh hoc phd théng ma sinh vién da duoc hoc. Vi thé, sinh vién s d& dang cung cb lai kién thirc va phat
trién ki ning mot cch d& dang. Ciing tir @, sinh vién durge tr do séng tao hon trong hoat déng giao tlep bang ngon
ngir dich cua ban than.

Cin cir vao dic diém trén, nhém tac gia da dé xudt quy trinh t8 chirc day hoc Tiéng Anh téng quat theo TBA dé
phat trién ning luc tléng Anh ctia sinh vién, ddc biét ning luc giao tiép nhu sau: (1) Giai dogn 1. Chudn bi (Khim

pha, tim hiéu cha de Trong tAm céc kién thire lién quan); (2) Giai dogn 2. Thirc hi¢n nhi¢m vy (Thao luin nhom;
Lap ké hoach bao cao, Trinh bay két qua); (3) Giai dogn 3. Ngén ngir trong tam (Phan tich cac van dé ngdn ngir,
Cung cb va thye hanh).
2.3. Khdi qudt chung vé thure ngmem

Déi tugng duge TN 1a 120 sinh vién dang theo hoc céc 16p Tiéng Anh tong quét tai  Trudng Dai hoc Nong Lam
TP. Hb Chi Minh trong hoc ki Il ndm hoc 2022-2023. Viée TN duge tién hanh trong diéu kién hoc tap binh thuong.
Nhom TN vi nhém BC ¢6 sT s6 twong dwong nhau, sinh vién cic 16p hoc twong déi dong déu. Gidng vién giang day
céc 16p TN va lop PC c6 trinh d¢ va kinh nghiém trong duong nhau.

Chring i tién hanh TN quy trinh té chirc day hoc tiéng Anh theo TBA vao 8 bai day theo quy trinh TBA cho
nhom 60 sinh vién cac 16p: DH22MT, DH22LD khéa 2022-2026. Riéng nhém BC c6 60 sinh vién cua cac 1op:
DH22KT, DH22TY khoa 2022-2026 day theo cach day théng thudng. Nhém TN va DC dugc t6 chirc TN trén ciing
mdt ndi dung day hoc, vi vay viéc luva chon mau duoe thuce hién dya trén nguyén téc trong duong nhau vésd luong,
trinh d9 gitta nhom TN va DBC.

2.4. Két qud thyee nghigm
2.4.1. Danh gia dinh !zrp’ngvé‘ két qud nhom déi chimg va nhém thiee nghiém triedc khi co tdac déng su pham

MOt bai kiém tra duge thiét k& dé d4nh gid ning luc giao tiép danh cho sinh vién 2 nhém TN va DC. Bai kiém
tra déu vio trude TN tai: hitps:/tinyurl.com/beforeTN

Két qua kiém tra dau vao cua 2 nhém sinh vién dugc thong ké obang 1:

Bang 1. Piém so dau vao cua sinh vién Iop TN va .’op bC

Nhém S6 sinh vién Diém s6
1 2 3 4 5 6 7 8 9 10| M
™ 60 0 0 5 22 17 9 4 3 0 0 | 5.08
bDC 60 0 0 4 25 17 8 3 3 0 0 | 512

Két qua bang 1 cho théy ré.ng, diém trung binh két qua kiém tra truée TN cta hai nhém TN va DC la trong
dwong nhau, v6i mirc chénh léch khéng cao. Cu thé, diém trung binh cua nhom TN 1a 5.26 va diém trung binh coa
nhom DC 14 5.18. Bleu nay khiing dinh rang vé nang luc va trinh d§ neng Anh cia hai nhom 13 twong duong nhau
va phu hop vé1 viée tién hanh TN.

25

Nhom TN Nhom BC

Biéu do 1. Diém ddu vao nhém DC va nhém TN

Duong biéu dd cia hai nhém TN va DC ciing xu hwéng va gin nhu tring nhau, va khoang cach biét khang
dang ke.

Dé do luong chinh xdc ning lyc cua hai nhém TN va DC, tlep tuc phén tich h¢ sb twong quan véi mirc ¥ nghia
a=0,05. Két qua kiém dinh sy bang nhau cua hai phuong sai tong thé Levene thi Sig = 0,631 > o= 0,05, nhr viy
phuong sai ddng nhét va phan phdi chuin, do d6 tiép tuc sir dung t & phin Equal Variances Assumed; trong kiém
dinh t két qua Sig.(2-tailed) = 0.402 > o= 0,05 didu nay c6 y nghia chip nhén gia thuyet Ho, khiing dinh trinh d6 diu
vao ctia sinh vién hai nhom TN va BC 14 tuong duong, khong co su khac biét ¥ nghia vé gia tri trung binh clia nhoém
TN va BC. Vi vay, viéc lua chon hai nhom dé1am TN 1a hop 1i.
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Bing 2. Kiém dinh T-test ket qua daw vao gitta hai nhom TN va DC

Cac tham sb N BC
N 60 60
Mean 5.08 5.12
Std. Deviation 1.72 1.87
Levene’s Test for Equality of Variances F=0,185; Sig. = 0,631
t 0,335
Sig. (2-tailed) 0,402

2.4.2. Danh gia" dinh hegng vé két qud nhom déi chimg va nhém thiec nghiém sau khi c6 tac dong s pham
Khi da xéc dinh trinh do cua hai nhom TN va DC 1a trong duong nhau, ching t6i tién hanh t6 chirc day hoc theo
quy trinh TBA theo md ta myc 2.1.3 ddi voi lap TN, 16p DC tien hanh giang day theo cach day thong thwong ma
cac giang vién vin dang st dung. Sau d6, ching i tiép tuc thiét k& mét bai kiém tra dé do lwomg ning lyc cia sinh
vién theo céc tiéu chi da xdc dinh (Bai kiém tra cua hai nhém sau TN: https:/tinyurl.com/afterTNlan2)
Biing 3. Két qna diém 56 ldan m¢t va lan hai cia hai nhém TN va PC

Nhom Phin phm tin suit diém so M So sanh gia tri trung binh
DBiém 11213 4 5 6 7 8 9 10 Twong quan cip Mirc ¥ nghia
Lin 1 010 5 22 17 9 4 3 0 0 [5.08
2
™ Lan2 010 1 9 15 16 |12 | 6 1 0 [572 0,72 0,000
Lan 1 00 4 25 17 8 3 3 0 0 |[5.12
) 2
be Lan2 00 3 22 20 9 3 3 0 0 |[523 0.79 0,260
Bang 4. Sw khac biét vé diém trung binh trong bai kiém tra lan hai cia nhom TN va BC
Nhom N Mean Variance SD Sig. (2-tailed)
N 60 5.72 1,57 1,253
bC 60 5.23 1,53 1,234 0.005

Tir két qua ctia bi kiém tra lin hai trong bang 3 cho thay, diém trung binh cta bai kiém tra lan hai ctia nhém TN
12 5.72 cao hon véi bai kiém tra 1An mot (5.08) va cao hon két qué kiém tra ciia nhém PC ¢ lan hai (5.23). So sanh
céc cap diém kiém tra trong lin mét va lan hai cho thay rang tuong quan cap cua hai nhom la tuong quan thuin
(Correlation TN = 0,72 va Correlation DC = 0,79), diéu nay giai thich duwgc viéc chim diém cua giang vién giita hai
linla twong quan thuin voi nhau.

Kiém dinh gid tri trung binh cua hai méu phy thudc bang 3 cho két qua Sig. ctia lorg TN L: 0,000 < ¢=0,05, diéu nay
chimg t6 ring c6 sw khic bidt vé dlen:l trung binh giira hai lan lﬂem tra & nhom TN. Déi véi nhém DC ¢6 két qua Sig. la
0,260 > 0=0,05, diéu nay chimg to ring khong co sw khac nhau vé diém trung binh giira 2 lan kiém tra ciia nhom DC.

Kiém dinh T-test vé gid tri trung binh cua hai mng thé dwgc trinh by trong bang 4 cho thiy ring Sig. = 0,005 <
a=0,05, didu nay két luan ring c6 sy khac bidt co ¥ nghia vé diém trung binh gitra hai nhom TN va BC.

Két qua do lwong ¢ nhom DC khong cd nhidu thay d6i khi giang vién vén sir dung phwong phdp day théng
thurdng. Tuy nhién, d6i voi nhém TN thi Két qua c6 nhiéu thay déi 1o rét. Cac sinh vién di c6 nhiéu trai nghiém hoc
chu d¢ng va sang tao khi cung tham gia vao viéc chuén bj thye hién céc nhiém vy hoc tdp cung giang vién. Khéng
khi 16p hoc tré nén sbi ndi va tich cuc hon, phén 16n céc sinh vién cia nhém TN di cd thé cai thién duoce nang luc
giao tiép bﬁ'mg tiéng Anh ciia ban than théng qua cac loai nhidm vy khéc nhau do giang vién té chirc. Bén canh do,
viéc ap dung quy trinh 6 chirc day hoc tiéng Anh theo TBA da gitip cho viéc thue hién cac nhiém vu hoc tép khong
con nham chén va phit hop véi dic diém tm li cia sinh vién cac truong dai hoc
3. Két lnan

Viéc to chirc day hoc uéng Anh theo TBA dap img dwgc nhimg doi hoi clia chuong trinh day hoc tiéng Anhténg quat
fai cac truong dat hoc. Tir két qua dénh gid nang lyc ueng Anh déu vao cho thay rang, viéc to chirc day hoc tleng Anbh tai
céc trudng 1 binh thuong va khong co nhiéu khéc bigt gitra cac 16p hoc. Tuy nhién, két qua TN sau khi 4p dung quy trinh
6 chire day hoc tiéng Anh theo TBA cho thay Ia.ug co sy khéac bigt 1on gitra lop TN va lop DC. Sinh vién 16p TN khi dugc
ap dung hinh thirc day hoc theo TBA ¢6 diém s6 thay dol 19 hon so véi lop DC. Ngodi ra, két qua ciing cho thiy ring mirc
¢ ty tin trong viée sir dung tiéng Anh, niing lyc giao tiép va xr li céc tinh huéng bing ngén ngir ueng Anh cua lép TN
thay dbi theo chidu hudng tich cue hon so véi 16p BC dang sir dung phwong phap day hoc truyén théng.
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ABSTRACT

The appearance of ChatGPT brings many benefits to teaching and learning
English. ChatGPT is an artificial intelligence Chatbot developed by OpenAl
which can operate as human-like text. In this paper, we aim to explore the
relationship between ChatGPT and task-based approach (TBA) in terms of
opportunities and challenges. We provide the overview of ChatGPT, task-based
approach, and the importance of ChatGPT to the education system. We then
address the relationship between ChatGPT and TBA, and obstacles associated
with this relationship. For example, ChatGPT can help teachers exploit the
framework of task-based approach in detail by specific activities in each phase.
However, using ChatGPT can also have negative effects such as making up
improper contents, and losing the nature of learning tasks. Finally, some
recommendations are made to contribute to the future research on ChatGPT in
language learning such as the pedagogical implications of ChatGPT in the
language classroom.

Keywords: ChatGPT, Task-based approach, Opportunities, Challenges

1. Introduction
1.1. The overview of ChatGPT

ChatGPT which was developed by OpenAl has become an effective tool with a lot of
application in different domains [1,2,3]. Therefore, the understanding of its origins and
evolution is really essential to scientific research. This part provides the background of
ChatGPT with the hope of proving its importance in various fields.

OpenAl is dedicated to advancing AGI for the benefit of humanity. OpenAl,
which was established in 2015 by Elon Musk, Sam Altman, and others, has been at the
forefront of Al research and has created multiple ground-breaking models, including
GPT-2, GPT-3, and eventually ChatGPT. ChatGPT was created to get around some of
the problems with earlier sequence-to-sequence models for natural language
processing. The GPT-3.5 architecture, a modified version of the GPT-3 model
announced by OpenAl in 2020, is the foundation of ChatGPT. With 6.7 billion
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parameters as opposed to GPT-3's 175 billion parameters, GPT-3.5 is simply a scaled-
down version of GPT-3 [4]. GPT-3.5 still excels in a variety of natural language
processing tasks, including language comprehension, text production, and machine
translation, despite having fewer parameters.

The sophisticated ChatGPT Chabot can handle a wide range of text-based
requests, from straightforward question answering to trickier tasks like writing thank
you cards and fixing productivity issues. By breaking down a primary topic into
subtopics and having GPT write each one, it can be used to create a comprehensive
article. It can also create lengthy academic writings. ChatGPT could have a big impact
on a lot of different fields in addition to perhaps having an effect on the writing
profession. Its ability to understand natural language makes it the perfect tool for
dealing with simple customer service enquiries, such as those made using websites' "ask
me" functionality. The legal profession might find use for it because of its capacity for
text analysis and interpretation, which could help with duties like document preparation
and research. The ability of ChatGPT to oversee the caliber of written work may also
be helpful in the sphere of education, maybe assisting in planning lessons, grading and
providing feedback on student tasks.

There are significant achievements in the development of ChatGPT such as
(1) the creation and dissemination of the GPT series, which illustrated the use of Al
language models in a range of contexts, including text production, translation, and
summary [5]; (2) the introduction of ChatGPT, which expanded on the achievements
of its forerunners and included advancements in precision, context awareness, and
adaptability [6].

Due to its distinctive characteristics, ChatGPT is a cutting-edge and adaptable
natural language processing model ideal for a wide range of applications. The
followings are the key features of ChatGPT:

Large vocabulary

A total of 570 GB of text databases from the internet were used to train ChatGPT. The
Chabot naturally has a broad vocabulary given its exposure to such a vast amount of
data. This suggests that the bot is proficient enough to understand complex and
technical terminology in addition to being able to recognize generally used words,
terms, and phrases [7].

Contextual understanding

The ability of ChatGPT to comprehend context in text-based interactions is one of the
most important developments, ChatGPT can produce pertinent and cogent responses
by understanding the meaning of lines and phrases, which makes conversations with
users feel more natural and interesting [8].

Ability to generate languages

With its remarkable language generating abilities, ChatGPT creates content that is
grammatically sound, coherent, and appropriate for the occasion. Its versatility in text
development makes it suitable for a range of tasks, including content creation,
summary, and rewriting [9].

Task flexibility
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ChatGPT is flexible across sectors and disciplines and can be used for a variety of
activities. It may be tailored for particular use cases like customer support, content
development, tutoring, translation, and more with a little tweaking. Due of ChatGPT's
versatility, developers can use it to construct solutions that are specifically suited to
their needs [10].

Multilingual proficiency

Due to ChatGPT's multilingual proficiency, it may be applied internationally and
accommodate a wide range of user bases. For applications like translation, sentiment
analysis, and the creation of multilingual content, its multilingual capabilities are
crucial [11].

1.2. Task-based approach

Since the communicative language teaching approach first appeared in the early 1980s,
task-based approach has gained substantial attention in the field of second language
acquisition because they encourage process-focused curricula and provide
communicative activities that improve students' real-world language use. The task-
based viewpoint of language teaching has emerged in response to some limitations of
the conventional PPP approach, which is represented by the process of presentation,
practice, and performance [12, 13]. It is based on the constructivist theory of learning
and communicative language teaching methodology. Thus, it means that learning a
language is a process that improves communication and social interaction rather than
something that is internalized by practicing language items, and that learners master the
target language more effectively when they are exposed to meaningful task-based
activities in a natural way.

[14] used the task-based approach in the teaching of second language for the
first time when he published the Bangolore research report. Researchers who use the
task-based approach have assimilated knowledge from studies on language, language
learning, and foreign language acquisition, and the approach is maturing alongside
them. Researchers in the field of language teaching highly valued and acknowledged
its functions and value in building learner-centered classrooms and language learning
contexts, giving students the chance to communicate and interact, and enhancing
students' ability to deploy the target language and solve communicative problems.

Since the 1980s, the task-based approach has grown in popularity among those
who teach foreign languages. It places an emphasis on the learner and views language
as a tool for communication. The task-based approach's objective is to give students the
chance to master language in speaking and writing through instructional tasks that
motivate them to utilize language in meaningful, practical, and functional ways [15].

According to [16], task-based approach has some crucial characteristics in
learning and teaching foreign languages: 1) It places a focus on developing
communication skills through engagement in target language; 2) It incorporates real
texts into the learning environment; 3) It gives students the chance to concentrate on
both language learning and the learning process itself; 4) It strengthens the learner's
own experiences as significant factors that contribute to classroom learning; 5) It makes
an effort to connect classroom language acquisition with language activation outside of
the classroom.
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2. The importance of ChatGPT to education system

Today, information and communications technology (ICT) is essential to a variety of
facets of our life, such as education, business, healthcare, and entertainment. It allows
for the gathering, storage, and sharing of information as well as the facilitation of in-
person communication [17]. ICTs are generating a swift change in society. In schools,
the impacts are becoming more and more obvious. Society is putting pressure on
schools to adapt to this technological change since ICTs give both students and teachers
more alternatives for modifying learning and teaching to individual needs. ICT helps
to keep up with the most recent advancements by utilizing a variety of technologies
[18]. Teachers in particular need to be up to date on knowledge and skills in order to
use new digital tools and resources to help students reach demanding academic
standards. We unquestionably need a vision to equip our students with the latest trends.
Only with ICT knowledge can the current high-tech and competitive civilization be
maintained. ICT has the capacity to accurately and promptly store, retrieve, and process
electronic content.

Therefore, the appearance of artificial in education is an inevitable trend. The
use of artificial intelligence in organizations and educational materials is a relatively
new development. In reality, teachers must be present in the classroom to provide the
greatest possible instruction. However, the introduction of artificial intelligence has
changed the significance of teachers in the educational system. To compare a person's
pace to others, Al mostly uses deep learning, machine learning, and advanced analytics.
As Al technologies advance, they assist in identifying teaching and learning gaps and
expand educational capacity. Al can speed up, personalize, and simplify tasks, allowing
teachers more time and flexibility to teach understanding and adaptation—two
fundamentally human traits that machines are unable to mimic. By merging robots and
instructors, it is possible to get the best results from students [19]. In the future, Al will
have an impact on almost every part of our lives, and among all of those, the education
sector will be significantly impacted because teaching and learning are such vital
aspects of life and the current educational system leaves much to be desired.

In terms of ChatGPT, it brings many benefits to both learners and teachers in
learning English. ChatGPT can be used by students to decipher and resolve challenging
issues.
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Hello! How can | assist you today?

| am a sophomore. Can you give me some key
answers to anonymous learning?

Yes, of course! Here are some key answers to
anonymous learning:

1. What is anonymous learning?

Anonymous learning is a teaching approach
where students can participate in educational
activities without revealing their identities. This
can be done through a variety of methods, such
as using online discussion boards or submitting
assignments without names attached.

2. What are the benefits of anonymous learning?

Some benefits of anonymous learning include
increased participation from students who might
otherwise be hesitant to share their thoughts
and ideas, reduced bias in grading and feedback,
and a more inclusive learning environment for
students from diverse backgrounds.

Figure 1: ChatGPT helps students with all kinds of questions

It is a great platform for learners who prefer experiential and hands-on learning
[20]. This enables students to ask a question of ChatGPT in the same manner as they
would of their teachers. As a result, ChatGPT is easier to use and more suited for
beginners. It can be applied to all academic levels, including professional development
and higher education. Additionally, the ChatGPT model can generate explanations and
detailed answers to a specific problem; it can help with the development of analytical
and creative problem-solving skills. Even more intriguingly, students can debate with
ChatGPT about the provided justifications, solutions, and other ideas. As a result,
ChatGPT offers interactive support to students everywhere and at any time.

Furthermore, teachers can take advantages of ChatGPT for their teaching job.
First of all, ChatGPT is considered an effective tool for planning lessons. Teachers can
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Additionally, ChatGPT can be used to create topic-specific quiz questions that
are based on the topic and degree of difficulty. Secondly, teachers can use ChatGPT to
offer their students individualized learning support. ChatGPT can recommend
specialized resources and educational activities based on a student's requirements and
learning preferences. Thirdly, ChatGPT can assist teachers in responding to inquiries
from students. Furthermore, the efficacy of instruction will undoubtedly rise if teachers
may ask ChatGPT for clarifications and examples on a particular subject. Last but not
least, teachers can use ChatGPT for designing tests with different levels. With large
and well-organized databases, selecting or composing items for tests will become
convenient for teachers. It is a fact that teachers do not need to spend time considering
the levels of a test. Teachers can rely on ChatGPT to do it in a short time.

& CHATKAR coe | X

Please create a quiz for a university class on
advanced English grammar

Sure, here is an example quiz for a university
class on advanced English grammar:

1. Which of the following is an example of an
adverbial clause?

a. The book that | read was very interesting.
b. After | finish my homework, | will watch TV.
c. She is the one who baked the cake.

2. Which of the following sentences contains a
dangling modifier?

a. Running down the street, the dog chased its
tail.

b. After studying for hours, the test was easy.

c. Walking in the park, the flowers were beautiful.

3. Which of the following sentences is
grammatically incorrect?

a. Neither the teacher nor the students were
ready for the exam.

b. Each of the students has their own laptop.
c. The team that wins the championship will
receive a trophy.

4. Which of the following is an example of a
compound sentence?
Figure 3: ChatGPT helps teachers to design tests



Exploring The Relationship Between ChatGPT 29

3. The relationship between ChatGPT and task-based approach

ChatGPT can be a useful tool for teachers in many ways. It is now popular for English
teachers in Vietnam to use ChatGPT on Zalo application. It becomes easier for teachers
to access ChatGPT on their smartphones without signing up on the Openai website. By
turning ChatKar platform on Zalo application, the teacher can raise all kinds of
questions on ChatGPT for their concerns. Therefore, it is noticeable that the teaching
profession will become more convenient for teachers.

In terms of task-based approach, the researcher would like to illustrate how
teachers develop lessons by exploiting Willis” (1996) framework with the support of
ChatGPT. In the framework, there are three important phases that teachers have to
follow to conduct the lessons.

Pre-task

Introduction to topic and task

Task cycle

Task — Planning —  Report

Language focus

Analysis; Practice

Figure 4: The framework of task-based approach [21]

For each phase, ChatGPT can be used to meet teachers’ purposes. Moreover,
it also provides specific illustrations and activities which help teachers better their
teaching activities. For example, in the pre-task phase, we asked ChatGPT to give an
example for a writing task, as depicted in Figure 2. It created a specific task of writing
an email to a friend with the specific steps that teachers need to follow. It could be seen
that ChatGPT assisted teachers to develop the writing lesson in an effective way.
Therefore, teachers can save lots of time in the first phases of preparing a writing lesson
with the adoption of TBA framework.
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Sure, here's an example of a pre-task stage in
task-based language learning:

Task: Writing an email to a friend inviting them to
visit your hometown.

Pre-task Stage:

1. Introduce the task: The teacher introduces the
task by explaining that students will be writing
an email to a friend inviting them to visit their
hometown.

2. Brainstorming: The teacher asks students to
share some reasons why they love their
hometown and what makes it unique. Students
can share their ideas in pairs or small groups,
and the teacher can write their responses on the
board.

3. Vocabulary and language input: The teacher
provides students with some useful vocabulary
and language structures for writing an email
invitation, such as:

- Greetings: Dear, Hi, Hello, etc.
- Introducing the purpose of the email: 'm

& CHATKAR

- Greetings: Dear, Hi, Hello, etc.

- Introducing the purpose of the email: 'm
writing to invite you to visit my hometown.

- Glving reasons: There are so many things to
see and do in my hometown, such as...

- Asking questions: Would you be interested in
visiting my hometown?

- Closing: | look forward to hearing from you
soon.

The teacher can provide examples of emails,
model the language, and ask students to
practice saying the language structures aloud.

4. Practice activities: The teacher provides
students with some practice activities to
practice the language needed for the task. For
example, students can practice writing an email
to a classmate or partner, or they can practice
role-playing a conversation between friends
inviting each other to visit their hometowns.

By completing these pre-task activities, students
are better prepared to complete the task
successfully. They have activated their prior
knowledge, generated interest in the task, and
gained the language and skills needed to write a
successful email invitation.

writing to invite you to visit my hometown.

& Tinohén >

Figure 5: The pre-task phase of task - based approach on ChatGPT

We continued taking advantage of ChatGPT to plan the writing lesson in the
second phase. For the task cycle, ChatGPT illustrated activities which were useful to
develop task-based lessons. More specifically, it suggested activities for both teachers
and students to perform in the task cycle phase. ChatGPT suggested three main
activities including task planning, task execution and task evaluation, as depicted in
Figure 3.
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& CHATKAR

2. Task cycle:

a. Task Planning:

- Ask the students to imagine that
they are hosting a party and want to
invite a friend.

- Provide a set of prompts for the
email, such as the date, time,
location, theme, food, and activities.
- Encourage the students to use the
vocabulary and phrases they learned
in the pre-task stage.

b. Task Execution:

- Allow the students to work
independently or in pairs to write
their emails.

- Monitor their progress and provide
feedback on their grammar,
vocabulary, and organization.

- Encourage them to make revisions
and improvements to their emails.

c. Task Evaluation:

- Have the students share their
emails with the class and provide
feedback on their classmates' work.
- Ask the students to reflect on their
writing process and identify areas for
improvement.

- Provide additional practice or
follow-up activities to reinforce the
skills and knowledge learned in the
task cycle.

Figure 6: The task cycle phase of task - based approach on ChatGPT

In the language focus phase, we asked ChatGPT for further information
relating to a writing lesson. How interesting ChatGPT is to illustrate important
recommendations, as depicted in Figure 4. ChatGPT suggested some possible language
focuses such as vocabulary, grammar, writing conventions, discourse markers, and
register and tone. It is notable that how ChatGPT was able to recognize a lesson plan's
structure and build one that followed the conventional lesson plan stages. Obviously,
ChatGPT will be useful for other English skills and teachers will not spend so much

time and money on planning lessons.
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The language focus of task based 3. Writing conventions: Teaching and

language learning for a writing lesson practicing the conventions of writing
an email, such as using an

The language focus of task-based appropriate salutation and closing,

language learning for a writing lesson organizing the email into paragraphs,

would depend on the specific goals and using punctuation and

of the lesson and the language needs capitalization correctly.

of the students. Some possible

language focuses could include: 4. Discourse markers: Introducing
and practicing discourse markers to

1. Vocabulary: Introducing and help connect ideas and improve the

practicing vocabulary related to party flow of the writing, such as "First of

invitations, such as adjectives to all, "In addition”, "Finally", and

describe the party (fun, exciting, "Therefore".

casual), food and drink items (pizza,

chips, soda), and activities (dancing,

games, karaoke). 5. Register and tone: Teaching and
practicing the appropriate register

2. Grammar: Practicing sentence and tone for an invitation email, such

structures and grammar rules, such as using a friendly and informal tone

as using the present simple tense to with a friend, while still maintaining a

describe future events (e.g. “The level of politeness and respect.

party starts at 7 pm.”), using modal

verbs to make polite requests (e.g.

"Could you please let me know if you

can come?"), and using prepositions & >
to describe location (e.g. "The party

Figure 7: The language focus phase of task - based approach on ChatGPT

4. The challenges of ChatGPT to task-based approach

There are numerous challenges for language learning with the implementation of
ChatGPT, a novel language model. Examining potential difficulties and worries that
can emerge during implementation is essential, though.

In terms of task-based approach, one issue is the possibility for ChatGPT to
produce improper content because it is trained on a sizable corpus of conversational
text that may reflect the biases and stereotypes in the data. Furthermore, ChatGPT also
faces difficulties understanding more abstract or complex concepts, which causes errors
in generated text and reduces its usefulness for language acquisition in particular
situations. What is more, the deployment of task-based framework requires teachers to
master the implications of each phase so that the teachers can use ChatGPT effectively.
In the case of misunderstanding of Willis” (1996) framework, the lessons cannot be
well-organized and successful. Last but not least, the nature of tasks can be a major
problem when teachers use ChatGPT. As it is known, learning tasks play important
roles and help students become more fluent in learning a foreign language [22].
Therefore, teachers must consider choosing the appropriate tasks that can support
students effectively. As a fact, ChatGPT cannot operate as a human being and make up
real tasks according to teachers’ teaching purposes.
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The keys to reducing these obstacles are addressed as follows:

e Schools need to integrate with existing internal systems to share essential resources
on the internet.

e [t is required to invest in the infrastructure to have a stable connection in order to
maximize the use of online resources. Moreover, it will be meaningful to provide
teachers and students access to technologies and internet connectivity.

¢ Schools make sure that ChatGPT is implemented with regular checks to minimize
bias.

¢ Schools also provide training and guidelines for teachers and students to help them
effectively use ChatGPT and TBA in the classroom.

e Schools encourage teachers to take active roles in selecting recommended tasks
from ChatGPT.

e Schools ensure that the lessons with the combination of ChatGPT and TBA are
interestingly planned with games and simulations to motivate students to learn.

e Teachers provide students with chances to interact so that they can maintain their
positive learning attitudes.

¢ Schools ensure that the use of ChatGPT to deploy TBA lessons does not replace
the role of lecturers.

5. Conclusion

ChatGPT provides a wide range of opportunities for education. Numerous studies
focusing on various aspects of using ChatGPT in language acquisition could be
included in research projects. In order to fully realize the potential of this technology,
empirical studies evaluating ChatGPT's efficacy for language learning are essential.
Comparing language learners who use ChatGPT to those who do not could provide
crucial insights into the benefits of this technology. Numerous language competency
indicators, including vocabulary, grammar, and reading comprehension, may be
measured in these investigations.

To task-based approach, English teachers need to master the phases of task-
based lessons so that they can successfully exploit ChatGPT. It is no doubt that English
teachers must understand the main objectives of lessons so that they can raise their
concerns on ChatGPT successfully.

It goes without saying that developing new techniques and tools for assessing
ChatGPT's effectiveness is crucial if we are to ensure the security and efficacy of its
use in language acquisition. These instruments might include techniques for identifying
and minimizing potential biases or prejudices in the text produced by this technology,
as well as automated or manual evaluations of the precision and coherence of
ChatGPT's generated text.

In conclusion, there are numerous chances for teaching and learning English
when utilizing ChatGPT. Future studies could realize the full potential of this
technology by concentrating on the challenges, as well as the chances for development
in education.
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Implementing a Task-Based Approach to
Enhance Speaking Skills of Non-English Majors
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We examined the effectiveness of a task-based approach (TBA) in
improving the speaking skills of non-English majors at the university
level. The focus is on evaluating whether real-world tasks help learners
mncrease their fluency, accuracy, and complexity in spoken English. A 12-
week intervention was implemented, where the experimental group was
taught using TBA, and a control group followed a traditional teacher-
centered approach. The research employed a quantitative methodology,
measuring changes in speaking proficiency through pre- and post-tests.
Results showed a significant improvement in speaking fluency and
accuracy for students in the task-based group compared to the control
group, with implications for further implementation of TBA in language
teaching. These findings suggest that integrating tasks closely linked to
students’ fields of study can have a positive effect on speaking
proficiency.

Keywords: Task-based approach, Speaking skills, non-English majors,
English language teaching

In recent years, the role of English as a global lingua franca has
become increasingly important, not only for those pursuing careers in
fields related to English language studies but also for students in other
disciplines. Non-English majors are often required to attain a sufficient
level of English proficiency to succeed in both academic and professional
settings. In Vietnam, there is growing recognition of the need for
students to develop communicative competence in English, with a
particular emphasis on speaking skills. This 1s largely driven by the
demands of globalization, where industries increasingly operate across
borders. However, despite its importance, many non-English majors
struggle to achieve the necessary level of proficiency in speaking.

Speaking is arguably the most crucial for effective communication. It
involves not only the ability to construct grammatically correct sentences
but also the capacity to use language fluently, accurately, and
appropriately in various contexts. For non-English majors, these
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challenges are compounded by the fact that their focus is often on content
knowledge in their specific fields of study. Consequently, they may
receive limited exposure to spoken English, both in and outside the
classroom. Besides that, traditional teaching methods often emphasize
grammar and vocabulary. Therefore, non-English majors often face
significant challenges when required to use English for oral
communication.

There has been a shift towards more communicative language
teaching methods, which prioriize meaningful communication. One
approach that has gained considerable attention in this context 1s task-
based approach (TBA). Unlike traditional approaches, TBA emphasizes
the importance of using language for real-world purposes with tasks that
simulate authentic communicative scenarios. Tasks might mclude
activiies such as giving presentations, conducting interviews,
participating in discussions, or engaging in role-plays, all of which
require students to use English to achieve a specific outcome.

TBA is particularly relevant for non-English majors, who often need
to use English in professional contexts related to their fields of study. By
focusing on real-world tasks, TBA provides a more practical and relevant
way for students to develop their speaking skills. Students are given the
opportunity to use the language in meaningful, and suitable contexts.
This not only helps to improve their fluency and accuracy but also builds
their confidence in speaking English, as they become more comfortable
using the language in situations that reflect their future professional
needs.

There 1s growing evidence to suggest that TBA can be particularly
effective in improving speaking skills. Studies by Ellis (2003) and Nunan
(2020} have shown that TBA encourages spontancous language use and
promotes greater fluency and accuracy than traditional methods. By
engaging students in tasks that require them to use language to achieve a
specific goal, TBA helps to shift the focus from language form to
language function. This shift 1s really important for non-English majors,
as it allows them to practice the kind of communicative skills they will
need 1n therr future careers (Azmy & Nanda, 2024; Lou et al., 2016).
Despite the potential benefits of TBA, it has not been widely
implemented 1n many educational settings, particularly in countries like
Vietnam where more traditional teaching methods still dominate. One
reason for this is that TBA requires a more student-centered approach to
teaching, which can be challenging for teachers. Furthermore, the success
of TBA depends on careful task design and the ability to align tasks with
students' language needs and professional goals. In contexts where
teachers have large classes and limited resources, implementing TBA
effectively can be difficult. However, with the growing recognition of the



importance of speaking skills for non-English majors, there 15 a need for
more research into how TBA can be adapted and applied in different
educational contexts.

Overview of task-based approach

Task-based approach has become an integral approach 1n
communicative language teaching with the target language by focusing
on tasks that simulate real-world communication. First conceptualized by
Prabhu  (1987), TBA  challenges tradiional grammar-based
methodologies by emphasizing the use of language as a tool for
completing meaningful tasks. These tasks provide students with
opportunities to practice language in context, thereby increasing their
fluency, accuracy, and communicative competence. Ellis (2003) defines
tasks in TBA as activities that "involve a primary focus on meaning,"
where learners use language to achieve a specific goal.

In traditional language teaching methods, the emphasis has been
placed on isolated language components such as grammar rules or
vocabulary acquisition. However, TBA seeks to engage learmers n
meanmingful interaction and helps them develop not only grammatical
competence but also the ability to communicate in real-life situations.
According to Willis (1996), TBA follows a cycle that mcludes task
preparation, task execution, and post-task reflection, all of which foster
deeper engagement with the language. This structure enables learners to
plan, execute, and reflect on their language use.

A significant body of research supports the efficacy of TBA in
improving various language skills, particularly speaking. Skehan (2018)
argues that task-based activities encourage spontancous language use,
which 1s crucial for developing fluency. He distinguishes between two
types of tasks: unfocused tasks, which allow for open-ended language
use, and focused tasks, which are designed to target specific language
forms while still prioritizing communication. Both types of tasks are
essential for promoting a balanced development of speaking skills, where
learners are encouraged to use language fluently and accurately in
various contexts. Ha et al. (2021) further expanded on TBA, emphasizing
the importance of task complexity and its relationship to second language
acquisition. Their research suggests that when task complexity increases,
learners are forced to produce more complex language structures, thereby
enhancing their hinguistic capabilities.

Speaking skills in English language learning

The development of speaking skills is one of the most challenging
aspects of second language acquisition. Speaking involves the ability to
produce language fluently, accurately, and appropriately in real-time.
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Burns (2012) notes that speaking requires learners to manage not only
grammatical correctness but also  discourse, pragmatics, and
sociolinguistic appropriateness. These demands are often compounded
for non-Enghsh majors, who may not have as much exposure to spoken
English as their counterparts in English or language-related majors.

Bygate (1987) and Richards (2008) categonized speaking into two key
types: transactional and mteractional speech. Transactional speech
focuses on conveying specific information, such as when giving
directions or explanations, while interactional speech 15 concerned with
social mteraction, such as making small talk or engaging m discussions.
For non-English majors, both types of speaking are essential, as they may
be required to give presentations or participate in meetings where English
is the medium of communication. However, many traditional language
courses do not adequately prepare students for the demands of spoken
communication, as they tend to focus on written language and grammar
exercises rather than mteractive and spoken tasks.

Recent research by Goh and Burns (2012) highlights the cogmitive
processes involved 1n speaking, noting that learners must simultaneously
plan, execute, and monitor their speech m real time. This process
becomes more challenging n a second language, where learners may
have limited access to the automaticity that native speakers rely on. As a
result, many learners experience anxiety when speaking, which can
hinder their fluency and overall communicative competence. For non-
English majors, this anxiety may be exacerbated by the fact that English
is not the primary focus of their studies, leading to a lack of confidence in
using the language.

While numerous studies have highlighted the advantages of TBA,
there is still a lack of research focused specifically on non-English
majors, particularly mn Vietnam. Most existing research has focused on
English majors or general language learners, leaving a gap In
understanding how TBA can be adapted to meet the umque needs of non-
English majors, whose language learning goals are often more
specialized and professional.

This study aims to address this gap by investigating the effectiveness
of TBA in improving the speaking skills of non-English majors at a
Vietnamese university. The focus 1s on assessing whether task-based
activities can lead to significant improvements n students' fluency,
accuracy, and complexity when speaking English. The study also aims to
explore how tasks can be designed to reflect the specific needs of non-
English majors. By comparing the results of students who receive task-
based mstruction with those who follow a more traditional approach, this
study seeks to contribute to the growing body of evidence supporting the



use of TBA in language teaching. The research addresses the fo]luwing
questions:

. Does the task-based approach lead to significant improvements in
speaking skills compared to traditional methods?

2. What specific aspects of speaking proficiency (fluency, accuracy,
complexity) show the most improvement under TBA?

METHOD

Research design

This study assesses the impact of TBA on the speaking skills of non-
English majors. The research took place over 12 weeks at a umversity in
Vietnam, where students were divided mto two groups: an experimental
group, which followed the TBA methodology, and a control group,
which received traditional instruction. The study used a pre-test and post-
test format to measure changes in speaking proficiency across three
dimensions: fluency, accuracy, and complexity.

Participants

The participants were 60 non-English major students, aged 1822,
enrolled in compulsory English courses. The students were randomly
assigned to erther the experimental or control group. Both groups were
comparable in terms of their baseline English proficiency, as measured
by a standardized speaking test prior to the intervention.

Both classes were taught by instructors with similar qualifications and
teaching experience. However, the mstructor assigned to the control
group received specific training in TBA before the study began.

Data collection and analysis

Data collection for this study was conducted over a 12-week period.
Pre-tests (https://tinyurl.com/beforeTN) and post-tests
(https://tinyurl.com/afterTNlan2) were administered to both groups,
measuring fluency, accuracy, and complexity of spoken English using a
rubric based on the Common European Framework of Reference
(CEFR). The analysis employed paired-samples t-tests to determine if
there were statistically significant differences in speaking performance
between the pre-test and post-test scores within and between each group.
Descriptive statistics were also calculated to quantify the magnitude of
improvement in speaking proficiency.



RESULTS

The results of this study provide a detailed comparison of the
speaking performance of students in the experimental group, who
received task-based instruction, and the control group, who followed
traditional teaching methods. The analysis of pre- and post-test data
revealed significant improvements in the speaking skills of students in
the experimental group across all three measured dimensions: fluency,
accuracy, and complexity. In contrast, the control group showed marginal
improvements, with no statistically significant changes in fluency or
complexity, and only minor gains in accuracy.

In terms of fluency, the experimental group demonstrated notable
improvements. The pre-test mean score for fluency was 3.12 (SD = 0.45),
which increased to 4.21 (5§D = 0.35) in the post-test. This represents a
substantial 1mprovement, p<0.001, indicating statistical significance.
Students in the experimental group were able to speak more fluidly and
with fewer pauses after the 12-week intervention. In contrast, the control
group showed only a slight increase in fluency, with the pre-test mean at
3.10 (8D = 0.47) and the post-test mean at 3.45 (5D = 0.42), p-value of
0.071, which was not statistically significant. This suggests that while
traditional teaching methods had some positive effect on fluency, they
were not as effective as task-based instruction in promoting fluent
speech.

Accuracy was also significantly improved in the experimental group.
The pre-test mean accuracy score for this group was 3.18 (5D = 0.50),
which increased to 4.15 (5D = 0.40) after the intervention, p <0.001. This
suggests that students became more adept at using correct grammatical
structures and vocabulary in their spoken responses. The control group,
however, only saw a modest improvement in accuracy, with the pre-test
mean of 3.20 (5D = 0.48) increasing to 3.60 (5D = 0.45). The p-value of
0.085 for the control group suggests a non-significant improvement in
accuracy.

The analysis of complexity revealed more modest gains in the
experimental group compared to fluency and accuracy, but these gains
were still statistically significant. The mean complexity score for the
experimental group increased from 2.98 (§D = 0.52) in the pre-test to
3.85 (SD = 0.44) in the post-test, with a p-value of <0.05. This indicates
that students were able to produce more complex sentence structures and
use a wider range of vocabulary after participating in task-based
activities. In the control group, however, complexity saw minimal
improvement, with a pre-test mean of 2.95 (8D = 0.50) and a post-test
mean of 3.15 (§D = 048), and a p-value of 0.099, mndicating no
significant improvement.



The comparison between the two groups clearly shows that the task-
based approach had a more profound effect on students” speaking
abilities. The experimental group outperformed the control group in all
three areas, with statistically significant improvements in fluency,
accuracy, and complexity. The mean score differences between the pre-
and post-tests for the experimental group were notably larger compared
to the control group, particularly in fluency and accuracy, where TBA
seemed to have the most pronounced impact. The data suggests that
TBA, which focused on real-world communication tasks, created more
opportunities for students to practice spoken Enghish in meaningful
contexts.

Table 1 Descriptive statistics overview

Grou Pre-test Post-test p- Effect Size
wroup Mean (§D) | Mean (§D) | Value (Cohen’s d)

Fluency
Experimental 3.12(0.45) | 4.21(0.35) 0 {;:Gl 1.12
Control 3.10(0.47) | 3.45(042) | 0.071 0.35
Accuracy
Experimental 318 (0.50) | 4.15(0.40) 0 {;:{]l 1.05
Control 3.20(0.48) | 3.60(0.45) | 0.085 0.40
Complexity
Experimental 298 (0.52) | 3.85(0.44) | <0.05 0.90
Control 2.95(0.50) | 3.15(0.48) | 0.099 0.30

The effect sizes calculated using Cohen’s o indicate a large effect for
fluency and accuracy in the expernimental group (d = 1.12 & 1.05,
respectively), and a moderate effect for complexity (d = 0.90). The
control group, however, showed only small effect sizes across all
dimensions, further highlighting the greater 1mpact of task-based
nstruction.

DISCUSSION
Fluency development through task-based approach
One of the most striking findings of this study was the sigmficant
improvement in fluency among the experimental group. This outcome
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supports the claims made by Skehan (2018) and Ellis (2003), who argue
that TBA is particularly effective in promoting fluent language use. The
structure of the tasks used in the TBA sessions likely contributed to this
improvement. Many of the tasks required students to engage in real-time
communication, such as role-playing, discussions, and presentations,
which are situations where fluency is critical. Unlike traditional language
exercises, TBA encourages students to focus on conveying meaning
rather than worrying about grammatical errors. This focus on meaning
allows students to develop more natural speech patterns, as they are
pushed to keep the conversation going without unnecessary pauses or
hesitations. The increase in fluency is also in line with Long’s (2015)
view that task complexity, when appropriately scaffolded, can stimulate
learners to produce language at a faster, more fluent pace.

The significant difference in fluency improvement between the
experimental and control groups suggests that traditional methods are
less effective in enhancing this aspect of speaking. The control group did
show slight improvement in fluency, but the lack of statistical
significance indicates that traditional grammar-focused instruction may
not provide sufficient opportunities for students to practice speaking in a
way that mirrors real-world communication. This finding 1s important, as
fluency is often a key requirement for non-English majors in professional
contexts, where they must be able to communicate ideas quickly and
effectively in meetings, presentations, and informal discussions.

Accuracy gains and the role of focused tasks

Accuracy in spoken English also saw significant gains in the
experimental group, a finding that further supports the effectiveness of
task-based learning. While some critics of TBA argue that its focus on
fluency can come at the expense of grammatical accuracy, this study’s
results suggest otherwise. In line with Shehadeh (2004) and Nunan
(2020), this study found that when tasks are designed to focus on specific
language structures, learners can improve both fluency and accuracy
simultaneously. The tasks used in this study were carefully designed to
include both meaning-focused communication and opportunities for
learners to pay attention to language form, such as tasks requiring
students to mve detailed explanations or engage in structured debates.
These activities naturally prompted learners to use more accurate
language, as they were tasked with conveying precise information in a
clear and correct manner.

This finding also aligns with Willis (1996), who argued that the task
cycle gives students the opportunity to focus on accuracy after an initial
attempt at fluency. In the post-task reflection phase, learners were
encouraged to consider the language they used during the task and



identify any errors. This reflects the dual focus of TBA on meaning and
form, which has been shown to be highly effective for language learning.
The minimal gains in accuracy observed in the control group suggest
that traditional approaches do not translate into the same level of
improvement mn spoken accuracy. While the control group did show
some progress in grammatical accuracy, the lack of significant gains
indicates that explicit grammar instruction may not effectively transfer to
spoken language. This finding suggests that while grammar drills may
improve learners’ theoretical knowledge of language rules, they do not
necessarily help students apply these rules in real-time communication.

Complexity and task design

The results for language complexity were more nuanced, with the
expennmental group showing moderate improvements. While the gains in
complexity were not as pronounced as those in fluency and accuracy,
they were still statistically significant. TBA can also promote the use of
more sophisticated language structures over time. This aligns with
Johnson’s (2023) claim that task complexity can lead to more complex
language use, as learners are pushed to use more advanced sentence
structures and vocabulary when engaging in cognitively demanding
tasks.

However, the more modest gamns in complexity suggest that
achieving significant improvements in this area may require more time
and practice than what was provided during the 12-week ntervention.
Language complexity, which mmvolves the ability to use varied and
advanced grammatical structures, often develops more slowly than
fluency and accuracy, as learners need time to internalize and experiment
with new language forms. It is possible that while the tasks used in this
study were effective in promoting fluency and accuracy, they may not
have been sufficiently complex or varied to fully push students toward
using more advanced structures. Future studies could explore the effects
of increasing task complexity over a longer pertod or incorporating tasks
that specifically target the development of complex grammatical forms
and vocabulary.

Moreover, the modest gains in complexity could be attributed to the
nature of the learners themselves. As non-English majors, many of the
participants may have had more hmited exposure to complex English
language structures m therr previous education, particularly 1if thewr prior
instruction emphasized grammar translation methods, which focus on
more basic forms. For such students, the transition to using more
complex language in real-time communication may take longer, as they
must first build their confidence and competence in using simpler
structures.



458 NORTH AMERICAN JOURNAL OF PSYCHOLOGY

Comparative effectiveness of TBA vs. traditional methods

The comparative analysis between the experimental and control
groups highlights the greater efficacy of TBA in developing speaking
skills, especially in areas of fluency and accuracy. Traditional methods
do not seem to offer the same opportunities for real-world
communication that TBA does. The lack of significant improvements in
the control group across all three dimensions of speaking suggests that
traditional 1nstruction may not be adequately preparing non-English
majors for the kind of communicative tasks they are likely to encounter
in their future careers. This finding supports the growing body of
literature that calls for a shift away from traditional, teacher-centered
language instruction towards more communicative, learner-centered
approaches like TBA (Liu & Ren, 2021).

Limitations

Our study had some limitations. Specifically, we had a rather small
sample size. Furthermore, 1t i1s possible that the instructors were
unconsciously biased in favor of the TBA approach. Using a larger
number of instructors combined with a larger sample of students might
have been useful. Finally, a Bonferroni analysis might have reduced the
significance of a few of the findings.

Conclusion

The findings of this study highlight the considerable potential of the
task-based approach (TBA) in improving the speaking skills of non-
English major students, particularly in fluency and accuracy, with
moderate gains i complexity. This research supports the growing body
of evidence suggesting that traditional, teacher-centered methods of
language instruction, which often focus on rote memorization of
grammar and vocabulary, are insufficient for developing the practical
communicative skills that students need in professional and academic
environments. In contrast, task-based nstruction, which emphasizes real-
world communication and meaningful language use, provides a more
effective way of enhancing students’ ability to speak English fluently and
accurately.

The significant improvements in fluency and accuracy observed in
the experimental group underscore the value of tasks that require students
to use language spontaneously and in authentic contexts. Such tasks,
whether in the form of presentations, role-plays, or group discussions,
allow learners to practice speaking without the constraints of traditional
grammar exercises, fostering a more natural use of language. Moreover,
the fact that accuracy also improved, despite the focus on meaning over



form, suggests that well-designed tasks can promote the development of
both communicative competence and grammatical precision.

However, the more modest gains in complexity indicate that more
time and additional practice may be necessary for students to develop the
ability to use more advanced language structures. This suggests that
while TBA is effective for improving basic communicative skills, further
refinements to task design, such as incorporating more cognitively
demanding tasks or extending the length of the intervention, may be
required to fully address the complexity of learners' spoken language.

In light of these findings, it is recommended that educators
incorporate TBA into their English language programs for non-English
majors. By aligning tasks with the specific needs of students’
professional fields, instructors can better equip learners with the speaking
skills they will need in their future careers, thus enhancing their overall
language competence and confidence in using English in real-world
settings.
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